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TASK 1:  CONTEXTUAL FACTORS
This task requires that the candidate provide a clear description and analysis of the factors that influence teaching and learning.  The TPA should include a description of all the contextual factors that could impact instructional decision making.  In a narrative, the candidate will discuss and analyze how each of these factors (the community, school, family, school, classroom, and student characteristics) will impact what the candidate plans and teaches during the unit.  The Contextual Factors Template will be included in this section of the TPA, and it should help to collect, describe, and analyze information.
	TASK 1
	WHAT TO DO
	REQUIRED ARTIFACTS

	FOR EACH OF THE FOLLOWING CATEGORIES, IDENTIFY AND ANALYZE/DISCUSS RELEVANT FACTORS FOR CHOSEN CLASS AND HOW EACH IMPACTS TEACHING AND LEARNING:
1. Community, School, and Family Factors – Identify factors such as geographic location, community and school population, socio-economic profile, unique characteristics of the population such as high school graduation rates, college degrees, annual income, racial/ethnic/cultural composition, etc. School factors to consider are school’s mission and strategic plan, the number of students enrolled, number of students on free or reduced lunch, school-wide support systems, parental involvement, political climate, community and family support for education, and other unique school characteristics.

2. Classroom Factors – Identify classroom factors such as physical features, teacher-student ratio, availability of technology equipment, the extent of parental involvement, classroom rules and routines, grouping patterns, and classroom arrangement.  

3. Student Factors – Identify student characteristics (cognitive, social, emotional) that one should considered when designing instruction and assessing learning which include age, grade level, gender, race/ethnicity, culture, students’ interests, developmental levels, learning styles and students with special needs, English language learners, and/or at-risk.
	1. In the Contextual Factors Template, list factors from each category that are impacting instructional decisions in the classroom:
a. community, school, and family factors,

b. classroom factors, and
c. student factors.
2. In the narrative, analyze and discuss how each of the three areas of contextual factors chosen impact the planning, delivery and assessment of the unit.
	· Contextual Factors Template 
· Contextual Factors Narrative
· References (e.g., for the data points)


TASK 1:  Contextual Factors Template
This template is designed to help organize and understand the many factors that affect teaching and learning.    The subcategories listed in each factor are just suggestions.  Select subcategories (listed or not) that help determine the instructional strategies and approaches that will support students’ learning.  In this chart, list the distinctive factors as they relate to teaching.
	Types of Factors
	Contextual Factors

	Community 
      (e.g., urban, suburban, or rural; census data for the community, race/ethnicity, family structure; socio-economic information; community’s school support)
School 
      (e.g., enrollment; percent of students receiving free or reduced lunch; AYP data; ethnicities; percent of students with IEPs; percent of ELL students; teacher-student ratio; schedule)
Family 
      (e.g., percent of families with college degrees, annual income; parental involvement in classroom; support for education; family configuration; socio-economic profile)
	Community: 
· Location: Wheeling, West Virginia
· Urban, Suburban, or Rural: Suburban
· Census: The population of Wheeling, WV as of July 1, 2023 is 26,208
· Race/Ethnicity: 
· White: 89.4%
· African American: 4.4%
· American Indian and Alaska Native: 0.2%
· Asian: 0.3%
· Multiracial: 5.3%
· Family Structure:
· Education:
· At least a High School Graduate: 92.3%

· Bachelor’s Degree or higher: 32.4%
· Socioeconomic Information:
· Mean household income: 48,498

· People living in poverty: 19.3%

School:

· Enrollment: 386 students between 6, 7, and 8th grade
· Percent of students receiving free or reduced lunch: Every student has access to free breakfast and lunch as per Ohio County school districts 
· AYP Data: 47.45% of Triadelphia Middle school students tested at or above math level standards. 56% of Triadelphia Middle School students tested at or above reading level standards. 50.41% of Triadelphia Middle School students tested at or above science level standards.
· Ethnicities: 
· 80.83% White
· 9.07% Black or African American
· 7.25% Multiracial 
· Percent of students with IEPs: 19% Special Education, 81% Non-special education 
· Percent of all ELL students: 100% of Triadelphia Middle School students are English language learners. 
· Student- Teacher ratio: 12:1
· Schedule: Students arrive at 8:15 AM and are dismissed at 3:15 PM every weekday. 
Family:

· Parental Involvement: PTO nights/open house, Chaperones for field trips. Parent-Teacher conferences/IEP meetings. Teacher communication to parents through schoology 
· Family configuration: Two parent households, single- parent household. Some students are under the care of close relatives like grandparents. 
· Socioeconomic profile: Lower class, working class, middle class

	Classroom Factors
    
(e.g., classroom arrangement; classroom rules and routines; extent of parental involvement; scheduling; availability of technology; content specific materials)
	Classroom Setup:
3 rows of 4 desks. One row with 3 desks. One teacher desk in the back corner, student teacher desk in the opposite back corner. Front of the room has a Box light on wheels as well as a chalk board that lines the front wall and side wall. Many bookshelves that line the outside of the room, filled with books of different levels to fit students’ levels. Windows line the back wall of the classroom. A pedestal at the front of the room for the teacher 
Classroom Rules and Routines:
In every classroom, there is a paper with the Triadelphia Middle School 3-R’s rule and expectations posted for students to see. The three R’s are Ready, Respectful, and Responsible. Cellphones in the locker always.
Students arrive daily at 8:15. 

8:15 to 8:30 students are in their “mentor” classroom

8:30-9:15 students report to 1st period

9:15-10:00 students report to 2nd period

10-10:45 students report to 3rd period

10:45-11:35 lunch

11:35-12:25 students report to 5th period

12:25-1:15 students report to 6th period 

1:15-2:00 students report to 7th
 2:00-2:45 students report to 8th period

2:45-3:15 students report to their CTE classroom to where they are then dismissed at 3:15

· Every student gets a Chromebook provided by the school

	Student Factors (In terms of the whole class and individual students)
  
(e.g., identify the cognitive, social, emotional characteristics such as grade level, age, gender; language needs; special needs; race/ethnicity; achievement/developmental levels; approaches to learning; prior learning and experiences; academic proficiencies/behavioral differences; areas of interest; learning styles; students’ skill levels)
	· 6th grade Reading
· 11/12 years old

· 11 girls 8 boys
· 10 students with an IEP
· 2 multiracial students, 1 Black/African American, the remaining white
· Visual and Auditory learners

· A couple kinesthetic learners

· Students’ reading skill level are average and below average

· Most students are interested in sports like cross country, football, basketball 

· One student in orchestra 

· One student loves to draw


Task 1: Narrative
Community, School, and Family Factors

Community:


I will be completing my first student teaching placement this semester with 6th grade reading at Triadelphia Middle School. Triadelphia Middle School is in Ohio County located at 1636 National Road, Wheeling, West Virginia. Being in Ohio county Triadelphia Middle is one of three middle schools with eight elementary school, one K-8 school and one high school. As of 2023 Census, the population of Wheeling is 26,208 people and is classified as a suburban community. Making up Wheeling’s population, 89.4% of the population is White, 5.3% is Multiracial, 4.4% is Black or African American, 0.2% is American Indian and Alaskan Native, and 0.3% is Asian. According to the 2023 Census, the average household income is $48,498, leaving 19.3% of the population living in poverty. Of this population, 92.3% are at least high school graduates and 32.4% have a bachelor’s degree or higher. 
School Factors:


In total, Triadelphia Middle School contains 386 students enrolled between 6th, 7th, and 8th grade. Of these students enrolled, 80.83% of students are White, 9.07% are Black or African American, and 7.25% are Multiracial. Having a 12:1 teacher-student ratio, Triadelphia Middle School consists of one of the best students to teacher ratios in the district. Having smaller class sizes benefit the students and the teacher. The teacher can have more personal interactions with the students, learning about each students learning styles and preferences allowing teachers to dedicate time to each student’s needs. With a ratio of this amount, one-on-one discussion and assistance between the teacher and a student is possible and easier to carry out. This will be beneficial to my student teaching experience because I will be able to pay close attention to each student and determine which learning style benefits them the most.


Triadelphia Middle School offers free breakfast and free lunch to all students. Free breakfast, lunch, and afterschool snack are provided to all of Ohio County School students. Following the COVID-19 pandemic Ohio County granted every school student access to free breakfast, free lunch, and a free afterschool snack if the student has an afterschool activity. This ensures students have access to two meals and no student goes hungry throughout the school day. According to zoomWV, Triadelphia students tested 47.45% at or above math level standards, 56% at or above reading level standards, and 50.41% at or above science level standards. As a school, 19% percent of students enrolled are special education. All the students enrolled are English learners. 

Students arrive daily at 8:15. They get breakfast if they wish too and report to their “mentor” classroom, which is commonly known as homeroom. From 8:15 to 8:30 students are in their “mentor” classroom, 8:30-9:15 students report to 1st period, 9:15-10:00 students report to 2nd period, 10-10:45 students report to 3rd period, 10:45-11:35 lunch, 11:35-12:25 students report to 5th period, 12:25-1:15 students report to 6th period, 1:15-2:00 students report to 7th, 2:00-2:45 students report to 8th period, 2:45-3:15 students report to their CTE classroom to where they are dismissed at 3:15 daily. CTE is a period at the end of the day where students learn life skills. 

All Ohio County School operate on schoology. Schoology is an online website that teachers, students, and parents have access to. Teachers can post grades, announcements, updates, administer assignments and tests, and communicate with parents. Schoology is how the students get their hall passes, as students have 4 hall passes throughout the day. They create one by creating an “E-Hall Pass” on their Chromebook, the teacher then must approve their pass on the teacher’s computer for them to be excused. Once approved, a timer starts and counts the amount time the student has left the classroom. Students have ten minutes before the timer alerts administrators of the students’ absences from class. This feature authorizes students to take responsibility and gives them independence. This feature is a helpful addition to schoology because it minimizes distractions and monitors students’ behavior. 
Family Factors


A large portion of students who attend Triadelphia Middle School live in a traditional family household, but many students live in a single-parent household, and some are living with extended family like grandparents. In this community where the school is located, most families are living above poverty level. However, some families are living below poverty and rely on the free school meals. For my WVTPA, I will be working with a 6th grade reading class (period 6). There are 11 girls, and 8 boys. In this class, more than half of these students live in a single parent household, the remaining students live in a traditional household. Parental involvement was discussed with my cooperating teacher, the students’ parents from this class attend parent-teacher conferences. Most of the parents communicate with the teacher through schoology and are open to updates and feedback regarding their child’s performance. Only a couple parents have not reached out through schoology or attended parent teacher conferences. Parents are welcome to call, e-mail, or schoology message the teacher or principal with any questions or concerns. The school also offers PTO nights that usually have a decent show out. 
Strategic Plan

Once a week teachers and administrators get together for a meeting. They discuss student’s performances academically and behaviorally as well as any other concerns any teacher has. This information is collected and used for PLC meetings (Professional Learning Communities). The 6th grade teachers meet once a week before school, discussing student’s academics and behavioral issues. This is where they discuss things, they have observed like what activities did well with the students and what they should do/change to help the students. Every week there is a character trait where teachers pick two students who fit the trait teachers choose two students to submit. These topics are discussed in the 6th grade teams weekly meeting. The school uses a reward-based system that keeps track of students GPA. After every 9 weeks, students with a GPA of 3.0 or higher are rewarded with a field trip followed by a reward assembly. 
Classroom Factors

In this classroom there are 24 desks total. Facing the door/front of the room, there are two desks on the right and three on the left, there is room between these desks to walk down. The next two rows have 3 desks on the left and right. The last row has three on the left and four on the right. There are 8 bookshelves lining the outside skirts of the room, with many different genera. There is one door that leads to the hallway located at the front of the classroom. The left front corner of the room is where the box light is located. In both back corners of the room, there is a desk for the teacher in one and a desk for the student teacher in the other. The back wall is lined with windows. There are two lamps that are the main source of light because the overhead lights stay off. Next to the student teacher’s desk are four comfortable chairs for students to sit and read in. Behind the student teacher’s desk are filing cabins containing extra school and cleaning supplies. 

Each classroom has the school rules posted as well as any classroom rules the teacher implements. At Triadelphia Middle, they strive to achieve the three R’s: Ready, Respectful. Responsible. This poster is visible in each classroom, where students can easily see it. Students are expected to follow the 3 R’s rule every day when they come into the school. There is a strict no cell-phone policy that is enforced in TMS, phones are to be in the student’s lockers and not taken out at any point of the day. However, on Friday’s during lunch students are allowed to play on their phones. Every student has a Chromebook, provided by the school, that they are responsible for taking to and from school. Students are expected to bring a charged Chromebook to school every day. 

For the reading class I will be teaching and using for the purpose of this TPA, is cotaught. The teacher has instilled a daily routine to ensure students are prepared and ready for class. When students come into class, they are to enter quietly and sit at their assigned seats. On the board will be the materials needed for class and a to do list before class starts. Each student is responsible to complete the to-do list and have the correct materials out on their desk. At the start of the period, Chromebooks are to be in the desks. While the teacher is instructing, all Chromebooks are shut and in the desks. 

Chromebooks are not to be used unless instructed by the teacher. Any technology integrated into the lesson will be sent from the teacher to the students though their Chromebooks. The teacher utilizes the Box light for almost every lesson. Usually, students do not need their Chromebook in reading, unless they need to use dictionary.com, are researching, or are writing an essay. Plenty of books are provided through the many bookshelves in the room. There are extra classroom supplies like pencils, loose left paper, headphones, and folders available for students. There are posters lining the room with content specific information for the students to reference throughout the lesson like “elements of a paragraph,” “sentence structure” etc. There are two Chromebook chargers if students have a low battery or dead Chromebook. Students have two warnings when their Chromebook are not charged before they get written up. 
Individual Factors

In 6th period reading, there are 19 students total. Of these 19 students, 11 are girls and 8 are boys. There are 9 students with an IEP. There is one student who has a behavioral plan, sometimes this student misses’ class to stay in the behavioral room. There are 3 multi-Racial students, 2 black or African American students, and the rest of the students are White. Students in this class who have an IEP possess very low-level reading skills. Most of them are at a 1st grade reading level, one of them, the highest reading level out of the IEPs, is at a third grade reading level. One student cannot read or spell at all. I have observed this student talking into his Chromebook for writing activities online, on paper he will draw pictures to describe what he means. Even though this student cannot read, they follow along with every activity, lesson, and when the class does audiobook reading. It is clear this student is really trying to keep up with the class and they want to learn because does stay engaged and participates in the lessons. This is important to keep in mind for my lessons because I want my content to be able to be receive by every student. This class does stay on task and engaged in lessons quite well, but they do have their moments where they get unfocused and off task. Once they get off task it is hard to bring them back to work. Keeping them on their toes and always doing activities prevent them from getting off topic. This class is made up of visual, auditory, and writing learners. Knowing this information will help me create instruction that appeals to every student. Many of these students are involved in school and club sports: Softball, basketball, football, dance, track, soccer. There are two students on the robotics team and one student in orchestra. 
As a class, we have been reading Ghost by Jason Reynolds. The protagonist has had a rough past which causes the main character to have PTSD. The young boy joins a track team and must stay out of trouble. Along the way he encounters many people and many obstacles. Some of the students in this class can relate to the main character with having a rough past, while creating my lessons and instruction I will keep this in mind. A lot of the students have short attention spans, always having an activity or something with the students to do will prevent them from getting off topic.
References

United States Census Bureau. (2024). QuickFacts- Wheeling WV. U.S. Census Bureau. 

https://www.census.gov/quickfacts/fact/table/wheelingcitywestvirginia/PST045223
West Virginia Department or Education. (n.d.). ZoomWv. ZoomWV. https://zoomwv.k12.wv.us/Dashboard/dashboard/28116 
Note: I also collaborated with the school guidance counselor and mentor teacher for some contextual factors identified in task one.
TASK 1 RUBRIC: Contextual Factors
	
	Distinguished
(4 points)
	Accomplished
(3 Points)
	Emerging
(2 Points)
	Unsatisfactory
(1 point)

	1A 
Implications of Community, School, & Family Factors
WVPTS 2A InTASC 2 CAEP R1.1
AAQEP 2a


	The candidate 

· demonstrates an understanding of the community, school, and family factors, and 
· describes their potential impact on teaching and learning for the whole class and individual students, and
· considers these factors combined with other contextual factors to create a classroom where all learners’ differences are respected.

	The candidate 

· identifies community, school, and family factors that influence teaching and learning, and 
· describes their potential impact on teaching and learning for the whole class and individual students. 

	The candidate 

· identifies community, school, and family factors, and

· describes their potential impact on whole class learning.
	The candidate
· fails to identify community, school, and family factors and/or is unable to identify their potential impact on learning. 

	1B
Implications of the Classroom Factors
WVPTS 2F InTASC 3 CAEP R1.1
AAQEP 2c


	The candidate 

· demonstrates an understanding of the classroom factors, and 
· describes their potential impact on teaching and learning for the whole class and individual students, and
· considers these factors combined with other contextual factors to create a classroom where all learners’ differences are respected.

	The candidate

· identifies the classroom factors, and
· describes their potential impact on teaching and learning for the whole class and individual students.
	The candidate

· identifies the classroom factors, and 
· describes their potential impact on whole class learning.
	The candidate

· fails to identify classroom factors that and/or is unable to identify their potential impact on learning. 



	1C
Implications of Individual Student Factors

WVPTS 2A InTASC 1 CAEP R1.1
AAQEP 1f, 2b
	The candidate

· demonstrates an understanding of the individual student factors, and 
· describes their potential impact on teaching and learning for the whole class and individual students, and 
· considers these factors combined with other contextual factors to create a classroom where all learners’ differences are respected.
	The candidate

· identifies the individual student factors, and
· describes their potential impact on teaching and learning for the whole class and individual students. 

	The candidate

· identifies individual factors, and 
· describes their potential impact on whole class learning.
	The candidate

· fails to identify individual student factors and/or is unable to identify their potential impact on learning. 



TASK 2:  STANDARDS AND GOALS
This task allows the candidate to begin to structure a unit plan by identifying the big idea, standards, and learning goals. The candidate will analyze measurable goals to ensure the inclusion of multiple domains and that higher order thinking skills are used appropriately. Use the Unit Framework Template to begin creating the unit and write a narrative using the prompts below.
	TASK 2
	WHAT TO DO
	REQUIRED ARTIFACTS

	COMPLETE THE TEMPLATE TO CREATE A FRAMEWORK FOR THE UNIT.  PROVIDE AND JUSTIFY GOALS THAT ARE LOGICALLY ORGANIZED AND THAT MOVE STUDENTS TOWARD ACHIEVING THE BIG IDEA. USE THE FOLLOWING PROMPTS TO GUIDE WHAT THE FRAMEWORK MUST INCLUDE:
      
1. Big Idea - Identify a broad concept or principle central to the unit. It anchors or connects all the smaller ideas in a lesson. Big Ideas are transferable to other contexts. 

2. Standards – Cite the state standard(s)used as a basis for the unit goal with all reference numbers and complete wording.

3. Learning Goals (Measurable skills from the unit that move the student toward achieving the big idea.)  

A. Identify at least three goals that move students toward achieving the big idea. The goals should identify what students are expected to know and be able to do to demonstrate mastery. Number each goal to reference them later in the Assessment Plan and Unit Outline.
B. Identify the level of higher order thinking skills for each goal (e.g., Bloom’s Taxonomy, Anderson, Marzano)
4. Anticipated Student Challenges – Analyze the misconceptions, lack of prior knowledge, skill sets, and differing abilities that might hinder achievement of each goal. 
	1. In the Unit Framework Template, 

a. identify the big idea. 

b. COPY and PASTE into the template, the complete state standard(s), including number and complete wording. Provide references for standards (e.g., NCTM, WV Content Standards).
c. list and number the goals created that correspond to each of the standards.

d. identify the appropriate level for each goal (e.g., Bloom’s – analysis).
2. In the narrative, 
a. explain how the goals created for the lesson deepen student understanding.
b. discuss and analyze in more detail anticipated student challenges related to the content of each goal.
	· Unit Framework Template

· Narrative

· References


TASK 2:  UNIT FRAMEWORK TEMPLATE (Expand table as necessary)
	1. BIG IDEA:

Determining character traits for characters in a story and how these traits affect the plot.

	2.  STANDARDS
	3A.  LEARNING GOALS
	3B.  LEVEL OF GOALS 

(e.g., Bloom’s – analysis)

	1.  WV: ELA 6.3 Describe Characters in a literacy text (e.g., their traits, motivations, or feelings).
	Learning Goal #1: Students will be able to differentiate between character traits and physical appearances
(Chapter from Ghost, by Jason Reynolds).
	Bloom’s- Analysis 

	2. WV: ELA 6.3 Describe Characters in a literacy text (e.g., their traits, motivations, or feelings).
	Learning Goal #2- Students will be able to understand and identify characters traits for each character in the book.
	Bloom’s- Understand

	3. CSS. ELA-LITERACY.RL.7.3

Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).


	Learning Goal #3- Students will demonstrate how character traits affect the plot and how readers perceive the story. 
	Bloom’s- Apply 


TASK 2: Narrative

Standards and Goals
Big Idea


This week, students will be completing chapter 5 of Ghost by Jason Reynolds. As a class we have been reading this book together for the past couple weeks. Students have a focus for each chapter and complete activities based on the focus. The focus for students during chapter 5 is to determining character traits for characters in a story and how these traits affect the plot. Chapter 5 introduces many new characters into the story and the plot. Along with other elements, character traits affect how readers perceive the text. Students must understand the importance of character traits to not only understand the characters on a deeper level but understand the plot. First students must understand what a character trait is compared to physical appearances and how to determine character traits of characters. Deciphering certain characteristics within a book is an important skill the students will need for future assignments and future readings as they continue to read stories. Specifically in Ghost, it is important for the students to understand each character’s character traits to understand the interactions between characters and why certain character act the way they do. Understanding the different character traits will help students understand the plot of Ghost, as well as future stories they read. Students have some background with character traits; however, they do not have this skill mastered and will need lessons to achieve the goals. The goals created for these students are designed to build on each other to achieve the overall goal. 
Learning Goal Two


Learning goal number one is based on West Virginia standard ELA 6.3. West Virginia standard ELA 6.3 states: Describe Characters in a literacy text (e.g., their traits, motivations, or feelings). WV standards are based on the national standards. The students first learning goal is to be able to differentiate between inner personality traits and physical appearances. To start towards the main goal, students must know what character traits are and how to find them. This goal surrounds Bloom’s Taxonomy at the analysis level. Students will understand what character traits are and the difference between character traits and physical appearances. Before students can achieve the big goal, students must draw connections among ideas. To do this, students will use their Ghost book to find physical appearances and inner personality traits. They must analyze the information on the characters to then write the physical appearances of the character, their inner personality traits, and the way they treat Castle (the main character) in their corresponding sections. Differentiating, compare/contrast, and distinguishing between these story character elements is the first step towards achieving the overall goal. This goal was selected because analyzing character traits and deciphering between physical appearances and inner personality traits is a key aspect in learning about character traits. Students will need to understand what a character trait really is, and which elements are not character traits to continue and add to their knowledge. 
Learning Goal Two


Learning goal two regards WV: ELA 6.3 Describe Characters in a literacy text (e.g., their traits, motivations, or feelings). This goal is at the understanding level of Bloom’s Taxonomy. Students must understand the inner personality traits of each character to identify character traits for each character. Understanding the inner personality of the character contributes to understanding of the characters traits and why they act and do thing. Students will be completing a graphic organizer, where they must match character traits to the character that it applies too. This goal builds on goal one by taking the students’ knowledge from the previous lesson and expanding it. They are to use their knowledge about the differences in inner personality traits and physical appearances to connect character traits to each character. Students then must write sentences about the character traits that readers are able to infer. This goal was created so students understand that each character has different character traits which flow into learning goal three. To achieve learning goal three, students must understand what a character trait is and what character traits pertain to each character. As with this book, in future readings students will know what character traits make up each character after reading events that happen. This goal carries over to how character traits affect the elements of the story.   
Learning Goal Three


Learning goal three combines the previous two learning goals as well as adding a new skill. This goal surrounds the national common

core standard ELA- Literacy.RL.7.3 Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).

Bloom’s level of applying is present with this goal as students will implement and demonstrate their learning. Students will complete an activity where they must apply their learning, write how certain events and characteristics affect the plot of the story, and how readers perceive the story. The class will be split into groups, each group will be given certain characters to gather information from the chapters. They will write their characteristics, how these characteristics affect the plot, how these characteristics helps the readers understand the story. This goal wraps all the learning goals together to achieve the main goal because students will be drawing knowledge that they gathered from the previous two lessons and combining it all together. They will recall what character traits are how to determine them from events in the book to relate to how readers perceive the story. Students need to understand the impact of character traits because they influence a character’s actions, decisions, and relationships. Applying and understanding these aspects will help students relate to the characters and understand the plot on a deeper level. Character traits drive the narrative and creates conflict and tension. With this activity, students will be applying their knowledge to achieve the main learning goal.
Anticipated Class Learning Challenges

After discussions with my cooperating teacher, I have learned that students have heard of character traits before but do not know what they are and how to identify them. After observing students’ complete comprehension questions on previous chapters, I have noticed they mistake physical appearances of characters for the character traits of characters. This is a common misconception between these students that must be addressed. Throughout these lessons, I will stress the difference between physical appearances and character traits for students to realize the differences and not make the same mistakes later. 

As stated before, in this class there are quite a few students with very low reading levels. In addition, I have noticed that some of the students with higher reading levels are not able to comprehend what they read. So, while their reading rate is at a higher level than others, they cannot recall what they read. When teaching this book, I will be playing an audible recording of someone reading the chapters. This way every student can follow along and listen to the recording while looking at the words. I will stop the recording every couple of paragraphs to ask the students comprehension questions and to discuss what is going on. Stopping through the chapters will help every student remember what happened and what is currently happening. While in groups for the characterization activities, I plan to previously pick out the groups ensuring that each group has a student that can read. Each group will be equal with average and below average readers so students will be able to work together to complete the tasks and learn from each other.

Another challenge I have faced with this class is the lack of attention spans. In previous group work students would easily get distracted and talk about random things. Once these students get off topic it is very had to get them to dial it back down and get back to work. This is another reason why I will be making groups beforehand; I will be able to create groups based on who I know will work together well and not goof off. When they are in groups the teacher picks, they are on task and work well. 
Anticipated Individual Student Challenges


For the most part, this class is very well behaved and stay engaged. There are a couple boys that will not get any work done if they are near each other. They will talk all class period and not do any of the work even when redirected and corrected. To prevent this these boys will all be dispersed between groups and seated away from each other. As mentioned before, there is one student who cannot read or write, however, he is engaged in every lesson and follows along in his book when we are listening to the audible. This student will have a classmate in his group that can read. He can share his ideas while his group mates write them down, he can copy their writing down as he will be contributing to the conversations. Along with this my mentor teacher or I will sit down with this group and help him.  

I will focus on two students for my TPA, CC and EV. Both students are at different levels of reading, CC is at a higher level of reading and does not have any IEPs. EV is at a lower reading level than CC and has an IEP for reading. Both students are great students, they pay attention, follow along, and do their work. CC is a very quiet student but will participate if called on. EV is also a quiet student but will participate and raise her hand in class. CC is very anxious and often takes a long time to complete assignments/tests because he likes to take his time and look over his work multiple times. EV completes assignments relatively fast and does not check her work resulting in silly mistakes even if she knows the answer.  
TASK 2 Rubric: Standards and Goals
	
	Distinguished
(4 points)
	Accomplished
(3 points)
	Emerging
(2 points)
	Unsatisfactory
(1 point)

	2A
Alignment of Standards and Learning Goals
WVPTS 1C InTASC 7
CAEP R1.1, R1.2
AAQEP 1a, 2f
ISTE 2.1a
	The candidate

· writes appropriate learning goals based on state standards that consider the needs of the students, and
· writes learning goals that are SMART goals (Specific, Measurable, Attainable, Relevant, Timebound).
	The candidate

· writes learning goals based on state standards that consider the needs of the students.

	The candidate

· writes learning goals based on state standards.
	The candidate

· is unable to write learning goals based on state standards. 

	2B

Learning Goals

WVPTS 1C

InTASC 7
CAEP R1.1, R1.2 

AAQEP 1e
ISTE 2.1a
	The candidate

· writes learning goals that are measurable, relevant, rigorous, and developmentally appropriate, and
· writes learning goals that promote higher order thinking skills that result in a deeper understanding of content and provides varied options to support individual learning goals.
	The candidate

· writes learning goals that are relevant, measurable, developmentally appropriate, and rigorous, and address higher and lower order thinking skills.
	The candidate

· writes learning goals that are relevant, measurable, developmentally appropriate and address higher and lower order thinking skills.
	The candidate

· fails to write learning goals or writes learning goals that are not measurable or only address lower order thinking skills.


	2C

Anticipated Student Challenges
WVPTS 2A InTASC 1
CAEP R1.1, R1.3
AAQEP 2c, 2f
ISTE 2.1c
	The candidate

· identifies student challenges that focus on aspects of content and skill needs, and 
· articulates how those challenges will impact whole class learning, and
· addresses challenges of individual students and articulates the types of support/accommodations needed for all students to achieve mastery.
	The candidate
· identifies student challenges that focus on aspects of content and skill needs, and
· articulates how those challenges will impact whole class learning, and  
· addresses challenges of small groups and/or individual students.
	The candidate
· identifies student challenges that focus on aspects of content and skill needs, and
· articulates how those challenges will impact whole class learning.
	The candidate
· fails to identify student challenges or identifies student challenges but is unable to articulate how those challenges will impact student learning.


TASK 3:  ASSESSMENT PLAN 
Using the Assessment Plan Template must design an assessment plan aligned with multiple goals to evaluate student learning before, during and
after instruction. The design should include multiple assessment methods that may include constructed response, selected response (i.e., multiple
choice tests, true or false), essay, performance assessment (i.e., reading aloud, performance event, communicating conversationally in a second
language, carrying out a specific motor activity in physical education), and personal communications (i.e., questions posed and answered during
instruction).  In addition, this task requires the candidate to write a narrative that provides evidence of the overall assessment plan. 
	TASK 3
	WHAT TO DO
	REQUIRED ARTIFACTS

	DESIGN A DEVELOPMENTALLY APPROPRIATE ASSESSMENT PLAN TO MONITOR STUDENT PROGRESS BASED ON THE GOALS FROM TASK 2. USE THE FOLLOWING PROMPTS TO COMPLETE THE TASK:
1. Review Learning Goals – See Task 2.

2. Assessment Plan
a. Alignment with Learning Goals – Identify the learning goal alignment to the pre-, formative, and summative assessments.

b. Assessment Criteria – Identify the scoring procedures and the instructions for the student to complete the assignment. These criteria would include identification of a level of mastery (the level or score achieved by the student that indicates mastery of the goal for the pre-, formative, and post-assessments).
c. Balance of Assessments – The instructional sequence should include a variety of assessment methods and strategies (modes of assessment) suited for the interest/developmental level of the students and the learning goals. These assessments include:

1. Before Instruction (pre-assessments)

2. During Instruction (formative or interim assessment),

3. After Instruction (post or summative assessments).
3. Rationale – Justify the selection of the pre-, formative, and summative (post) assessments to show that the student has met the learning goal in the Assessment Plan Template. 

	Fill in the Assessment Plan Template and write a narrative explaining the overall assessment plan. 
1.  Copy and paste the learning goals from Task 2, 3A into the Assessment Plan Template, column #1.
2. In the Assessment Plan Template use the correct labeled column to: 
a. indicate the assessments used to evaluate student performance relative to each learning goal. Include a variety of methods and strategies to ensure a balance of assessments.
b. indicate the level of mastery for each learning goal on each assessment.
3. In the narrative, explain the overall assessment plan, including the rationale for choosing each assessment. Use the template to frame the narrative. 

	· Assessment Plan Template
· Narrative
· Documents containing formative and summative assessment materials and/or descriptions of those materials (provide hard copies, if applicable)
· Student and teacher directions for each assessment
· Criteria for scoring student performance (i.e., scoring rubrics, observation checklists, rating scales, answer keys) 


TASK 3:  ASSESSMENT PLAN TEMPLATE (Expand template as needed)
	LEARNING GOAL
(from Task 2, 3A)
	ASSESSMENTS
(Methods matched to outcome types and content area. For each goal include one or more assessments where appropriate. The same assessment can provide evidence of learning for multiple goals, provided that the parts of the assessment are aligned with the appropriate goal.)
	LEVEL OF MASTERY
(e.g., 75%, 9 out of 10)

	1. Learning Goal #1: Students will be able to differentiate between character traits and physical appearances

(Chapter from Ghost, by Jason Reynolds).
	Pre-Assessment
	Character traits pretest
	4 out of 5 questions correct: 80%

	
	Formative
	Graphic Organizer of physical traits and inner personality traits for two of the characters.
	Teacher observation 

	
	Post-Assessment
	Character traits post test 
	4 out of 5 questions correct:80%

	2. Learning Goal #2- Students will be able to understand and identify characters traits for each character in the book.
	Pre-Assessment
	Character traits pretest
Personal Communication: “Think about what we discussed yesterday, how do we tell the difference between physical appearances and inner personality traits, what are some inner personality traits for Mr. Charles” Students will think about this, and the class will discuss the differences.
	4 out of 5 questions correct: 80%

	
	Formative
	Graphic organizer of character traits for each character
	Teacher observation

	
	Post-Assessment
	Character traits post test
	4 out of 5 questions correct: 80%

	3. Learning Goal #3- Students will understand how character traits affect the plot.
	Pre-Assessment
	Characterization pretest
Personal Communication: “Think about a character from yesterday, would you want to be their friend based on their character traits” Students will discuss with their desk mates and share with the class. 
	4 out of 5 questions correct: 80%

	
	Formative
	Character trait and plot writing. Students will use their character traits paper to write a paragraph about how these character traits affect the plot. 
Personal communication: Ask students, “how do these character traits help us readers?”
	Teacher observation

	
	Post-Assessment
	Character traits post test
	4 out of 5 questions correct: 80%


Assessments Overview

This assessment plan is designed to track students learning to ensure the students are mastering each learning goal. These assessments will show students development throughout the lessons. Before we start the lessons on character traits, I will administer a pretest of character traits to every student in the class. All together the test will be 15 questions. The test contains five questions regarding learning goal one, five questions regarding learning goal two, and five questions regarding learning goal three. This test is the overall pretest to see students’ previous knowledge and to see what skills the students lack. At the start of each lesson, I will hold a discussion with the class reviewing the material from previous day. This allows me to see if the students grasped the concept and are ready to add another element. This discussion will act as a pretest to monitor students’ knowledge to set students up for achieving the next learning goal.
Throughout each lesson, I will be observing students work and be holding conversations with students individually and as a class. Each lesson has a formative assessment. Lesson one, students will complete a physical appearance and inner personality paper for two of the characters; this will be done as a class. Completing this organizer as a class allows me to hear the students thinking process. Doing this paper as a class guarantees the students are headed in the right direction. I am able to describe and lead students in the right direction to master goal one as learning goal one is the base for each goal. Lesson two students will be in groups completing a graphic organizer for a specific character’s traits. The students will then come together and discuss their character and what traits they found for them. The last lesson, students will be compiling their work and using their knowledge of the past two learning goals. They will use their organizers to write a paragraph. This paragraph will be regarding how these character traits affect the plot. After the last lesson, I will lead a class discussion about what the students wrote and how these character traits help us understand the story. 

After the three lessons, I will administer the posttest to assess student mastery. This posttest is similar style to the pretest. The post text is 15 questions that will have the same level and same style questions: five questions regarding learning goal one, five questions regarding learning goal three, and five questions regarding learning goal three. A student will have mastered the goals if they have got a 4 out of 5 questions correct in each section. 
Scoring-


All the formative assessments will not be graded for accuracy but for participation points. These work sheets are to see if students are understanding the difference between physical appearances and inner personality traits, identifying, and inferring character traits, and connecting the plot to the character traits. On lesson one’s worksheet, I am looking for students’ analysis of elements to correctly place the physical appearances and character traits in the right section and for book accurate appearances. For the worksheet in lesson two, I am looking for students understanding to identify traits with book evidence. The final worksheet, I am looking at students’ ability to apply their knowledge by connecting character traits to why events happened in the book.


The pretest will not go in the grade book as I used it as a tool to create my instructions. The post test will be graded and put in the grade book. This will be scored out of 15 points, each question weighing one point. There will be a problem that is worth one point but to get the full point students must have both correct written answers (they must identify if the prompt is a physical appearance or character trait, both are .5 of a point). 
Learning Goal One- Students will be able to differentiate between character traits and physical appearances

Like stated, learning goal one will have five questions on the pretest. Students’ previous knowledge and understanding will be based on their answers for these five questions. Students must understand what a character trait is to achieve mastery, not only in this goal but the next goals. The formative assessment for this goal is a graphic organizer for two of the characters. There are three sections on the organizer, one section for physical appearances, one section for inner personality traits, and one section for how these characters treat the main character. We will be doing this as a class, this way I can make sure the students are understanding and grasping the ideas. Students’ knowledge will be assessed through conversation and completion of the organizers. Student mastery will be seen on the post test, as there are five questions, just like the ones on the pretest. Students will have mastered this goal if they score 4 or higher out of these 5. A blank worksheet that will be used for a formal assessment is attached below and the five pre and post test questions are as follows, answer are underlined. 
Learning Goal 1- Pre-Test Questions
1. Which of the following is a character trait rather than a physical appearance?
A. Brown eyes
B. Kindness
C. Curly hair
D. Tall height

2. What is the main difference between a character trait and a physical appearance?
A. Physical appearances can be seen in photos, but character traits cannot
B. Character traits describe how someone dresses, but physical appearances tell us why they dress certain ways
C. Physical appearances are more important than character traits
D. Character traits can only be positive
3. Which list contains ONLY character traits?
A. Blue eyes, freckles, short hair
B. Honest, brave, compassionate
C. Pretty, handsome, beautiful
D. Small nose, big smile, long legs
4. True or False
_________ Readers can infer character traits from their actions (true)
5. Write whether the following is a physical appearance or a character trait

 ___________________________________    The girl is short (physical appearance)
__________________________ The boy is mean (character trait)
Learning Goal 1- Formal Assessment Worksheet 
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Learning Goal 1- Post Test Questions

1. Which of the following is a physical appearance

A. Compassionate

B. Arrogant 

C. Black hair
D. Kindness

2.What is the difference between character traits and a physical appearance
A. Physical appearances tell readers why characters act certain ways

B. Physical appearances can be seen, character traits can be inferred 

C. Character traits are not important

D. Physical traits affect the plot

3.Which list contains all POSITIVE character traits

A. Blue eyes, freckles, short hair

B. Mean, rude, ignorant

C. Kind, caring, loving
D. Compassionate, snarky, arrogant

4.True or False

_____________________ Physical appearances can be inferred from the characters actions (false)
5.Write whether the following is a physical appearance or a character trait

____________________________ Mrs. Smith has black hair (physical appearance)
___________________________ Mrs. Smith is always kind (character trait)
Learning Goal 2- Students will be able to understand and identify characters traits for each character in the book.


There are five questions on the pretest that regard this goal, students’ answers reflect their prior knowledge coming into these lessons. Before the start of lesson two, I will lead a class discussion reviewing the material from the first lesson and ask students for character trait regarding the two characters from that lesson. Identifying character traits for each character uses the students’ knowledge from the past lesson and adds a new level of understanding. The formal assessment for this goal is a graphic organizer for each character. Students will be in groups and given one specific character to find character traits and evidence from the book. I will bring the class together to discuss each groups findings and evidence. On the post test, there are five similar questions to the pretest. Student will have mastered goal two by scoring a 4 or higher out of 5 on these questions. A blank formal assessment worksheet is attached below and the five pre and post test questions are as follows
Learning Goal 2: Pre-Test Questions

1. How can you identify a character's traits in a story?
A. Only by what other characters say about them
B. Only by looking at their physical appearance
C. Only by their actions in the story
D. Through their words, actions, thoughts, and what others say about them
2. Which statement shows the character trait "brave"?
A. Sarah studied hard for her test every night
B. Tom rescued his cat from a tall tree despite fearing heights
C. Maria always arrives at school on time
D. John forgot to do his homework
Match the following character traits to the statement 
. Curious
B. Creative
C. Compassionate

3._____Sarah had many Ideas when she saw the blank wall in her new house. (b)
4._____Frank thought he should take a blanket to the stray dogs sleeping outside because it was cold in the evening (c)
5._____ Nick could not wait to see what was inside the surprise box. So, he tore open the wrapper without waiting for his mom. (a)
Learning Goal 2- Formal Assessment Worksheet 
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Post-Test Assessment Questions
1. How can you identify a character's traits in a story?
A. Only by what other characters say about them
B. Only by looking at their physical appearance
C. Only by their actions in the story
D. Through their words, actions, thoughts, and what others say about them
2. What statement shows the character trait “rude” 
A. Luke always cuts in line and never says “excuse me” “please” or “thank you”

B. Margret always says “please” and “thank you”

C. Lucy is always sharing her snacks with her friends
D. Julia is always in a bad mood in the mornings, she is always frowning

Match the following character traits to the statements

A. Lonely 


B. Loving


C. Ecstatic
3. __________ Skyler’s mom always tucks me in at night and kisses me on the forehead (b)
4.__________ Mary wishes her friends could hangout because she misses them (a)
5.__________ The boy jumped up and down, cheering, he got an A on his test! (c)
Learning Goal 3: Students will understand how character traits affect the plot.


As the other goals, this goal will also have five questions on the pretest. These questions will allow me to see how much the students already know and understand about character traits affecting the plot. Much like the previous lesson, I will engage the class in a discussion to start the class. Students will think about the character they worked on in the previous lesson, ask students if they would want to be their friend and why/why not. The formal assessment in this lesson will be a written paragraph that the students will collaborate with their groups to complete. Student mastery will be observed by the teacher as the students will write how their character contributes to the plot. Describing the correlation between the character traits and the plot of the story. After students write their paragraphs, the class will discuss how the character traits affect the plot and how these characters help readers understand the story. There will be five questions, like the pretest questions, on the post test. Students will have mastered this goal if they score 4 or higher out of 5 on these questions. Finally, I will administer the post-test to the class. Students will score 12 or higher out of 15 on the post-test if they have mastered all three goals. Attached are the specific questions on the pre-test and post-test. Following the questions for goal 3 will be the complete pretest and complete post-test. 
Learning Goal 3 Pretest Questions

1. How do a character's personality traits typically affect the story's plot?
A. They have no effect on the story
B. They influence the character's decisions and actions
C. They only affect other characters
D. They only matter at the end of the story

2. What can readers learn about a character through their actions in the story?
A. Only their physical appearance
B. Nothing important
C. Their personality and values
D. Only their age

3. What happens when a character's traits change throughout a story?
A. The story becomes shorter
B. Nothing changes in the plot
C. The plot usually develops and changes
D. The setting must change
True or False-
4._________ Characters with opposite character traits will create conflict in the story (true)
5._________ Readers do not need character traits to understand the characters (false)
Learning Goal 3 Post-Test Questions

1. Why is it important to understand a character's traits when reading a story?
A. To predict what might happen next
B. To know what the character looks like
C. To count the pages in the book
D. To know when the story will end
2. How do character traits help readers connect with the story?
A. They don't help readers at all
B. They make the story longer
C. They help readers understand the setting only
D. They help readers relate to the characters

3. How do character traits add to the conflict in a story? 
 A. They don't affect the story at all
 B. They only affect the setting
 C. They can create problems between characters
 D. They only matter at the end
True or False-

4. _________ Readers can learn about a character’s personality and values through character traits (true)
5. _________ Character traits are not lasting qualities and do not help the story (false)
Complete pre and posttest-
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TASK 3 RUBRIC: Assessment Plan
	
	Distinguished
(4 points)
	Accomplished
(3 points)
	Emerging
(2 points)
	Unsatisfactory
(1 point)

	3A

Alignment with Learning Goals
WVPTS 1E InTASC 6
CAEP R1.1, 1.2, 1.3

AAQEP 1a, 2f
	The candidate

· has an assessment plan that is developmentally appropriate, congruent with the cognitive level of learning goals, and contains pre-, formative, and post-assessments, and
· can articulate the reason for the selection of each assessment.
	The candidate

· has an assessment plan that is developmentally appropriate, congruent with the cognitive level of learning goals, and contains pre-, formative, and post-assessments, and
· can holistically articulate the reason for the selection of the assessment(s).
	The candidate

· has an assessment plan that is developmentally appropriate, mostly congruent with the cognitive level of learning goals, and contains pre-, formative, and post-assessments. 
	The candidate 

· fails to have an assessment plan or has an assessment plan that lacks congruency with learning goals

	3B

Assessment Criteria/
Technical Soundness
WVPTS 1E InTASC 6
CAEP R1.3

AAQEP 1d
	The candidate

· describes all assessments and their scoring procedures are explained and accurate, and
· provides clearly written directions and assessment items for students to understand and the level of mastery is identified for each assessment, and
· justifies how each assessment accurately measures what it is supposed to measure (content validity).
	The candidate

· describes all assessments and their scoring procedures are explained and accurate, and
· provides clearly written directions and assessment items for students to understand and the level of mastery is identified for each assessment.

	The candidate

· describes all assessments and their scoring procedures are explained and accurate, and
· provides clearly written directions and assessment items for students to understand and the level of mastery is identified for all summative assessments.
	The candidate

· fails to describe an assessment plan or describes an assessment plan with an inaccurate explanation of directions, assessment items, or scoring.


	3C

Balance of Assessments
WVPTS 3E InTASC 6
CAEP R1.3

AAQEP 1d
	The candidate
· designs and plans multiple modes of assessment to assess and evaluate student learning for each learning goal, and
· uses assessments that enable the teacher, student, and others to identify patterns or gaps in each student’s learning.
	The candidate 

· plans multiple modes of assessment to assess and evaluate student learning for each learning goal, and
· uses assessments that enable identification of patterns or gaps in each student’s learning.
	The candidate
· plans multiple modes of assessment to assess and evaluate student learning.
	The candidate

· fails to plan for assessment or plans for assessment but does not utilize multiple modes of assessment.


TASK 4:  DESIGN FOR INSTRUCTION 
This task assesses the candidate’s ability to use contextual and student information gathered in Task 1 to design high quality instruction and assessment that will meet the needs of the students in the target class. In addition, this task will require the candidate to identify two focus students with diverse learning needs for whom the candidate will design differentiated instruction. The candidate will create a teaching unit (consisting of the number of lessons required by the EPP, a minimum of three lessons), fill out the Focus Students Template, and write a narrative that provides evidence of the plan for instructional design. 
	TASK 4
	WHAT TO DO
	REQUIRED ARTIFACTS  

	IN THIS TASK, DESIGN LESSON PLANS AFTER DETERMINING THE CURRENT LEVEL OF STUDENT PERFORMANCE (PRE-ASSESSMENT & OTHER FACTORS) RELATIVE TO THE LEARNING GOALS. USE THE FOLLOWING PROMPTS TO COMPLETE THE TASK:
1. Factors in Planning -- Plan and include the lessons in the unit based on standards and goals, students’ characteristics, interests, and learning context.  Pre-assessment data must be used to guide the development of the unit.

2. Consultation – Describe the process of consulting with other clinical educators (i.e., all educator preparation provider (EPP) and P-12-school-based individuals, including classroom teachers, who assess, support, and develop a candidate’s knowledge, skills, or professional dispositions at some stage in the clinical experiences).

3. Instructional Strategies -- Plan for and design for a variety of instructional strategies to be used for student learning that are evidence based and developmentally appropriate. 

4. Instructional Strategy/Rationale – Identify and provide a rationale for instructional strategies chosen for each learning goal in unit.

5. Learning Resources – Identify and provide a rationale for the selected learning resources in the unit.  (Include technology where appropriate.)

6. Differentiated Instruction - Choose and describe two Focus Students who reflect diverse learning needs and any other students for whom will need to differentiate instruction including those with IEPs.
	Create a unit of daily lesson plans (consisting of the number of lessons required by the EPP, a minimum of three lessons).  
1. Use the Focus Students Template to identify 2 focus students and outline what will do to differentiate instruction to meet the learning needs of each student identified.
2. In the narrative:

a. Describe how pre-assessment data influenced the design of the unit. 
b. Describe how the various factors identified in previous tasks guide planning of the unit and daily lessons.  

c. Describe how consultation/collaboration with the teacher and/or other school personnel to determine what to teach.

d. Identify and describe at least one instructional strategy for each learning goal to be used when delivering the unit. 

e. Provide a rationale for choosing the instructional strategies for impact on learning based on contextual factors and other evidence.

f. Identify the learning resources, including technology, used in this unit and provide a rationale for choosing each.

g. Describe how to differentiate instruction to meet the learning needs of the two focus students and other students who would benefit from differentiation. Pay attention to differentiation needs that might be indicated for specific goals. 
	· Focus Students Template
· Include daily lesson plans from the unit (include all examples of resources in this unit except the assessments detailed in Task 3.)
· Narrative
· References


TASK 4:  Focus Students Template
	Identify two focus students with diverse learning needs. Provide reasoning for choosing the two students. 
	Rationale for Focus Student 1:
Focus student CC- 
· Average 6th grade reading level
· No IEP
· Nervous/ anxious

· Student is very quiet and shy
· Student will participate if called on 
· Learns best when writing


	
	Rationale for Focus Student 2:
Focus student EV- 

· Below reading level, 2nd grade reading level
· IEP for reading
· Student is quiet

· Student does like to participate 
· Auditory learner


	Describe how to differentiate instruction for each focus student.
	Focus Student 1:
· Student will be placed with a student that is or is close to the same reading level 
· Student will be writing for worksheets 
· Class discussion is voluntary, speak as comfortable but everyone is encouraged to say their input
· Will have as much time as needed to complete pre and post test

	
	Focus Student 2:
· Teacher will be around to help and give support to this student
· Teacher will help student read and place this student with a partner that can read when doing partner work
· Pre and posttest will be read out loud 
· Teacher will describe and discuss the elements before the worksheets so student can listen  




Lesson Structure

After administering the pretest, I found that most students did not know the difference between a character trait and a physical appearance. Before these lessons, my cooperating teacher and I talked about the student’s previous knowledge on this topic. Students have heard of character traits before however, they only touched on the topic, they never did a complete unit regarding them. This is seen on the pretest results, as the mean for learning goal one was 2.3, and the mean for learning goal three was 1.5. The mean of the data for learning goal two is 2.9, this learning goal regards identifying character traits. Because the students have touched on this topic, they were more knowledgeable with identifying character traits. This previous knowledge helped students for learning goal one, however, because they only were taught that character traits describe a character, they were mixing up physical traits and inner personality traits. The third goal produces the lowest scores because students were not taught how character traits affect the plot and help the readers understand. 
While observing these students over the past couple months, I noticed that some would start to guess on questions if they do not know the answer right off the bat. There is a chance some of these students started guessing once they came across a question they did not know. Based on the pretest results, I structured the lessons to take their prior knowledge and build onto it. With the results showing students can identify character traits but mix up physical appearances and character traits, the first lesson will stress the difference in these two elements. Stressing the difference of these elements will help students understand and apply their knowledge. I expected students to score low on the third learning goal because they have not analyzed how the plot is affected by character traits. The last lesson is dedicated to this aspect because it is important for students to understand how certain characteristics move the plot and help readers understand the story on a deeper level. I noticed the students that scored higher than their classmates are the students who like to read and have average reading levels. Since they like to read and read on their own, they are exposed to many stories, characters, and plots allowing them to use their knowledge from these books to connect to the pretest. For these students, they will be paired together and given a character that is a little more challenging to find traits for. 
After discussing with my cooperating teacher, she suggested incorporating activities with writing. Incorporating activities involving writing allows students to work and practice on their writing skills. Throughout the past couple weeks, my cooperating teacher has explained that the students need more practice writing sentences and working on spelling/grammar. I included worksheets that have students write their ideas and findings, their spelling and grammar will be corrected, however, they will not be graded on spelling and grammar. In addition, I have observed and found that the students like to do worksheets with writing, so they are able to look back and use these papers as a form of assistance and studying if/when they have a test. Students know that they can use their worksheets for assistance when doing a series of lessons prompting them to complete the worksheet with helpful information. The more in-depth they go on their worksheets gives them more assistance for the next lesson. For lesson three, students are allowed to use the worksheet from lesson two to draw ideas needed for their writings. 
Focus Students- 


CC scored 3 out of 5 for both learning goal one and two questions. This shows that he has a base of knowledge for this topic but has not mastered it yet. Learning goal three, I believe he may have started to guess on the questions because he either did not know the answer or did not understand what the question was asking. Learned that this student could retain more information when he writes things down, there are worksheets that involve writing to appeal to this student learning style.  

EV scored a 1 out of 5 for learning goal one, 2 out of 5 for learning goal two, and 0 out of 5 for learning goal three. These results show that EV will need some extra help from the teacher during the lessons to master the learning goals. Because this student has a low reading level, she may not have come into these lessons with the level of knowledge that the rest have. It is also possible that she started to guess without trying. This student is an auditory learner; therefore, I will explaining the material out loud and lead class discussions allowing the student to listen to the information. 
Differentiation-

This class is compiled of visual, auditory, and writing learning styles. To appeal to visual learners, I will be using the front board to split the differences of the two elements. Each side of the board will list examples and how we know which example goes with the element. Having this on the board gives these students a visual difference between physical appearances and inner personality traits. Using the board doubles as a resource for the struggling students to refer to during the lesson. The graphic organizers are designed to split up the elements, providing visual learners to group each example to the element. 

Class discussions are a major feature in this classroom as most of these students are auditory learners. Starting class with a discussion reviewing previous information and knowledge the students have, will refresh their minds assisting auditory learners to store the information while adding onto the information. In the lesson two and three, students will split into partners. Splitting into partners drives students to collaborate and listen to each other.


Like stated before, I incorporated many writing activities into these lessons, so students practice their sentences, grammar, and punctuation. The students in this class retain more information when they write things down. Having the students create graphic organizers and write sentences will engrave the material in their minds. 

Before these lessons, my mentor teacher and I sat down and discussed who would be partners. We paired the students based on their reading abilities. The “advanced” students with average 6th grade reading levels and similar learning styles will be paired together. Since this class does not have any readers above grade level, the “advanced” students are the students with average reading levels, who are able to gather and pick on material quicker and easier than other students. The students with below reading levels will be paired with a student who can read. There are multiple students who can read; however, they are not able to comprehend what they read, making their reading level low. The student who cannot read will receive help from my cooperating teacher. 
Lesson Plan Form
Wheeling University

Lesson 1- Intro to Physical Appearances and Inner Personality Traits
 
Name: Olivia Kqira                                                                Date: 2/18/25
 
Subject: Language Arts/Reading                            Master Teacher’s Name: Maxwell
 
Grade Level Content Knowledge: Sixth Grade Special Education
 
Credit the source from which you adapted this lesson: Gay Miller 
West Virginia CSOs & CCRS:
WV: ELA 6.3 Describe Characters in a literacy text (e.g., their traits, motivations, or feelings).
  
Specific Lesson Objectives:
Students will be able to decipher between physical appearances and inner personality traits 
Materials:
· Physical appearance and Inner personality traits organizer paper

· Box light front board projector

· Ghost by Jason Reynolds 
 
 
Interest Builder/Motivation:
Start class with a discussion about physical appearances. Ask students, “what are some examples of physical appearances” as students give examples, write them on the board. Ask students how to tell what physical appearances are”
Explain that while you can see physical appearances you cannot see inner personality traits.
Procedures: Designing coherent instruction
1. Hand out physical appearance and inner personality paper 

2.  Ask Students for physical appearances of the coach and Mr. Charles (two characters from the book)

3. Ask students if they know the difference between physical appearances and inner personality traits

4. Explain that inner personality traits are what we can INFER about a person based on their values, interests, beliefs, emotions, and motivations

5. Ask students to talk to their desk partner about some examples of character traits 
6. Ask students to share their examples of inner personality traits, recording them on the board

7. Instruct students to get out their Ghost books and turn to page 2

8. Read to students the paragraph on page 2 about Mr. Charles

9. Ask students what we can infer about an inner personality trait for Mr. Charles is based on the paragraph the teacher read

10. Explain to students that they will find inner personality traits for both characters using their book.

11. Students must use text evidence to find inner personality traits

Assessment of Student Learning:
             (Formative and/or summative assessment procedure or tools):
Formative- Teacher observation, physical appearance, and inner personality trait organizer
 
 
Technology Integration: Box light projector 
 
Assignment(s): None
 
Differentiation of Instruction:
Visual- Students can visually see physical appearances and inner personality traits in different sections to see the difference 
Auditory- Can hear teacher explain the differences, students are also able to listen to desk partners 
Writing- Students will be writing both physical appearances and inner personality traits on their paper
 
Struggling students- Struggling students will be able to use the board to remind them how to find physical appearances and inner personality traits, teacher will help these students
 
Advanced Students- Students will be encouraged to independently read chapter 6 when they are finished their worksheet
 
Global Awareness:
DSS.3-5.3: Exhibit respectful behavior
            This activity has students listening and staying engaged in the lesson. They are to respect each other and the teacher. Students will collaborate during the discussions. In other subjects and outside of school students will know how to collaborate and be respectful.
Accommodations and Modification:
 
 
Struggling students- Struggling students will be able to use the board to remind them how to find physical appearances and inner personality traits, teacher will help these students
 
Advanced Students- These students will be encouraged to independently read chapter 6 when they are finished their worksheet
IEP will be accommodated and will have ways to be included in this activity
 
Closure-
Gather the class's attention and instruct students to think about how each character treats the main character. Discuss as a class, how we can infer a character will treat someone based on their inner personality trait. Ex- “if someone is nice and kind, how would they treat others?”
 
Lesson Plan Form
Wheeling University

Lesson 2- Finding Character Traits
 
Name: Olivia Kqira                                                                Date: 2/24/25
 
Subject: Language Arts/Reading                            Master Teacher’s Name: Maxwell
 
Grade Level Content Knowledge: Sixth Grade Special Education
 
Credit the source from which you adapted this lesson: Gay Miller 
West Virginia CSOs & CCRS:
WV: ELA 6.3 Describe Characters in a literacy text (e.g., their traits, motivations, or feelings).
  
Specific Lesson Objectives:
Students will be able to determine character traits for characters in the story
Materials:
· Character trait paper

· Box light projector board

· Ghost by Jason Reynolds 
 
Interest Builder/Motivation:
Start class with a discussion about physical appearances and inner personality traits. Ask students to recall from the previous lesson what the difference between the two elements are and how we determine them. Record on the board what students say, organizing physical appearances on one side and inner personality traits on the other side. 
Procedures: Designing coherent instruction
1.  Instruct students to get in groups of two (previously picked out from the teacher)

2. Hand out character traits worksheet

3.  Explain that one group is going to have “Ghost”, one group is going to have “Brandon” and one group is going to have “lu” 

4. Explain that students will work as a group to write physical appearances for their character, then they will write a character trait and find evidence from the book to support their answers

5. After completing, students will draw a picture of their character

Assessment of Student Learning:
             (Formative and/or summative assessment procedure or tools):
Formative- Teacher observation, physical appearance, and character trait organizer
 
 
Technology Integration: Box light projector 
 
Assignment(s): None
 
Differentiation of Instruction:
Visual- Students can visually see the organizer and find evidence from the book
Auditory- Can hear teachers explain the differences, students are also able to listen to and discuss with partners. 
Writing- Students will be writing both physical appearances and character traits  
 
Struggling students- Will be paired with a student who can read. Struggling students will be able to use the board to remind them how to find physical appearances and inner personality traits, teacher will help these students, these students will collaborate with partners. Will also have a character that traits are easy to pick out.
 
Advanced Students- Will be paired together. Students will get a character that they will have to search more to find traits for. Will be encouraged to independently read chapter 6 when they are finished their worksheet or practice their fluency poems
 
Global Awareness:
In this lesson students are learning to work together and collaborate with peers. Students will have to work in groups in future lessons and other classes. Being able to respectfully interact with classmates will help students interact with people outside of school. Knowing how to determine character traits helps students understand characters as well as people. This lesson helps students learn how to infer character traits based on people's actions. 
Accommodations and Modification:
 
 
Struggling students- Will be paired with a student who can read. Struggling students will be able to use the board to remind them how to find physical appearances and inner personality traits, teacher will help these students, these students will collaborate with partners. Will also have a character that traits are easy to pick out.
 
Advanced Students- Will be paired together. Students will get a character that they will have to search more to find traits for. Will be encouraged to independently read chapter 6 when they are finished their worksheet or practice their fluency poems
IEP will be accommodated and will have ways to be included in this activity
 
Closure-
With 5 minutes left in class, gather students' attention, and lead a discussion about the characters each group does. Review what the students wrote for the character's physical appearances. Discuss what traits they wrote down and their evidence for the traits they picked. 
 
Lesson Plan Form
Wheeling University

Lesson 3- Character Traits and Plot
 
Name: Olivia Kqira                                                                Date: 2/24/25
 
Subject: Language Arts/Reading                            Master Teacher’s Name: Maxwell
 
Grade Level Content Knowledge: Sixth Grade Special Education
 
Credit the source from which you adapted this lesson: Gay Miller 
West Virginia CSOs & CCRS:
CSS. ELA-LITERACY.RL.7.3
Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).
  
Specific Lesson Objectives:
Students will be able to identify how characters affect the plot 
Students will understand how character traits contribute to the story 
Materials:
· Character trait paper

· Character trait and plot Paper

· Ghost by Jason Reynolds 
 
Interest Builder/Motivation:
Start class with a review discussion about the students' characters asking about their traits. Talk about how different character traits cause conflict between characters. 
Procedures: Designing coherent instruction
1.  Instruct students to get in their groups of two from the previous lesson (previously picked out from the teacher)

2. Hand out Character traits and Plot paper

3. Explain to students that they discuss and use their papers from the previous lesson to write how their character affects the plot 

4. After students write about the plot, they will discuss and write about how their character contributes to the story 

5. Allow students time to complete their writings

6. Gather students' attention to discuss how each character affects the plot and how the character contributes to the story. 

7. Discuss as a class how different character traits affect the plot and how they help readers understand the story

Assessment of Student Learning:
             (Formative and/or summative assessment procedure or tools):
Formative- Teacher observation, Character traits and plot paper
Summative- Post-test
 
 
Technology Integration: None
 
Assignment(s): None
 
Differentiation of Instruction:
Visual- Students can visually see the organizer
Auditory- Can listen to the discussion at the start of class, students are also able to listen to and discuss with partners. 
Writing- Students will be writing on their papers to answer the questions
 
Struggling students- Teachers will be around to help these students. These students can receive help from their partner. Post-test will be read out loud by the teacher.
 
 
Advanced Students- These students will be encouraged to independently read chapter 6 when they are finished their worksheet or practice their fluency poems
 
Global Awareness:
In this lesson students are learning to work together and collaborate with peers. In addition, this lesson is working with students' writing. Throughout life students will have to write all types of things, using this lesson to practice writing allows students to get accustomed to writing. Understanding how character traits affect he plot will help students understand books better.
Accommodations and Modification:
 
 
Struggling students- Teachers will be around to help these students. These students can receive help from their partner. Post-test will be read out loud by the teacher
 
Advanced Students- These students will be encouraged to independently read chapter 6 when they are finished their worksheet or practice their fluency poems
 
IEP will be accommodated and will have ways to be included in this activity
 
Closure-
With 10 minutes left, administer the character traits post-test. Allow extra time for students who need more time.  
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Task 4 RUBRIC: Design for Instruction
	
	Distinguished
(4 points)
	Accomplished
(3 points)
	Emerging
(2 points)
	Unsatisfactory
(1 point)

	4A

Factors in Planning
WVPTS 1A
 InTASC 4
 CAEP R1.1, 1.3
AAQEP 1a, 1b, 2b, 2d
ISTE 2.7b 
	The candidate
· identifies contextual factors, uses pre-assessment data and other student performance data to plan lessons based on students’ prior knowledge and individual differences specific to student needs, learning styles, and differences that maximize learning for small groups or individual students, and 

· provides evidence of integration of these factors in lesson plans throughout the unit.
	The candidate
· identifies contextual factors and uses pre-assessment data to plan lessons based on students’ prior knowledge and individual differences, and
· provides evidence of integration of these factors in lesson plans throughout the unit.
	The candidate
· identifies contextual factors and uses pre-assessment data to plan lessons based on students’ prior knowledge. 
	The candidate
· fails to identify contextual factors or students’ prior learning, or 
· identifies contextual factors and students’ prior learning but is unable to use this knowledge to design lessons that facilitate individual learning.

	4B

Consultation
WVPTS 4B
 InTASC 10 
CAEP R1.4
AAQEP 2f

ISTE 2.4a


	The candidate

· documents consultation with multiple clinical educators for lesson planning and describes the consultation /collaboration process. 
	The candidate
· documents consultation with multiple clinical educators for lesson planning.
	The candidate

· documents consultation with one clinical educator for lesson planning.
	The candidate

· fails to document consultation with a clinical educator for planning.


	4C

Instructional Strategies
WVPTS 1D 
InTASC 5
CAEP R1.3
AAQEP 1a

ISTE 2.5a
	The candidate

· designs diverse, evidence-based instructional strategies for each learning goal that is student-centered and progressively moves students toward independent learning.

	The candidate

· designs diverse, evidence-based instructional strategies for each learning goal that is student-centered and may result in student learning. 
	The candidate

· designs evidence-based instructional strategies for each learning goal that may result in student learning. 


	The candidate
· fails to design instructional strategies or 
· designs instructional strategies that do not scaffold learning or are not evidence-based. 

	4D

Rationale for Instructional Strategies
WVPTS 1C 
InTASC 8
 CAEP R1.3
AAQEP 1a, 1b, 2b, 2d
ISTE 2.6c 
	The candidate

· provides a meaningful rationale for instructional strategies that facilitate learning for the whole class, specific students, and/or small groups based on all contextual factors.

	The candidate

· provides a meaningful rationale for instructional strategies that facilitates learning for the whole class based on all contextual factors.
	The candidate

· provides a meaningful rationale for instructional strategies that facilitates student learning based on some contextual factors.
	The candidate

· fails to provide rationale for instructional strategies, or

· provides a rationale that is not based on contextual factors.

	4E

Learning Resources/

Technology
WVPTS 2D
 InTASC 3 
CAEP R1.3
AAQEP 1a, 1b, 2b, 2d

ISTE 2.5a-c
	The candidate
· integrates a variety of technology into instruction that is appropriate for the whole class and differentiated for individual learners, and 
· uses technology to manage/track student data for decision making and planning related to performance and student needs. 

	The candidate

· integrates a variety of technology into instruction and to manage/track student data.

	The candidate

· uses technology to facilitate learning and to track and manage student data.
	The candidate

· fails to use technology to facilitate learning and/or 
· fails to use technology to track/manage student performance data.


	4F

Differentiated Instruction
WVPTS 3F
InTASC 2 
CAEP R1.1, R1.3
AAQEP 1b, 2a, 2b, 2c

ISTE 2.5c
	The candidate

· considers the individual needs/differences (e.g., interests, learning styles, cultural heritage, gender, environment) of all students, and
· plans engaging strategies that are equitable, flexible, and challenging for all students in meaningful learning.
	The candidate

· considers the individual needs/differences (e.g., interests, learning styles, cultural heritage, gender, environment) of the two focus students, any student with an IEP, and other groups of learners, and
· plans strategies that differentiate learning for multiple groups of students. 

	The candidate

· considers the individual needs/differences (e.g., interests, learning styles, cultural heritage, gender, environment) of the two focus students and any student with an IEP, and
· plans strategies that differentiate some but not all students.

	The candidate

· fails to articulate individual needs/differences or 
· articulates the individual needs/differences (e.g., interests, learning styles, cultural heritage, gender, environment) of students, but is unable to use this knowledge to plan strategies that lead to individual learning.


TASK 5:  IMPLEMENTATION AND REFLECTION ON DAILY INSTRUCTION
This task requires that candidates refer to previous tasks (2, 3, and 4), videotape lessons, and submit a narrative of the video. Implementation of the unit includes creating a positive learning environment that engages and motivates students. Exhibiting effective communication skills and modeling verbal and nonverbal behaviors are also an important part of delivering the unit. The candidate will reflect on each lesson after it is taught; reflections may be submitted with Task 4 or 5.  The candidate will also include a narrative to accompany the video in this task that will provide an opportunity to review and analyze teaching. 
It is important that candidates obtain the required permission for videotaping. Before recording make sure to have the appropriate permissions from the parents/guardians of students and from the adults who appear in the video. Adjust the camera angle to exclude students without video permission. Make sure the video(s) submitted includes all the required elements listed in the Task 5 “WHAT TO DO” column. 
Provide two or more video clips totaling a maximum of 15 minutes. The video clips should illustrate how the candidate delivers content and actively engage students. The candidate may want to videotape several lessons to ensure obtaining the evidence needed to justify responses. Verify the video quality and video sound quality. If only a portion of the clip is inaudible, provide a transcript with a timestamp or insert captions in the video. Use first names only for the individuals included in the clip. If the candidate inadvertently captured images of individuals who have not provided permission for the taping, the candidate may use software to blur the individual’s face. Other portions of the clip should remain undistorted.
	TASK 5
	WHAT TO DO
	REQUIRED ARTIFACTS

	TEACH AND VIDEOTAPE THE UNIT.  COMPLETE A DAILY REFLECTION OF EACH LESSON TAUGHT, SELECT TWO OR MORE VIDEO CLIPS TOTALING A MAXIMUM OF 15 MINUTES THAT DOCUMENT THE CANDIDATE’S ABILITY TO DELIVER CONTENT AND ACTIVELY ENGAGE STUDENTS.
1. Daily Reflection—Include a daily reflection to each lesson plan after teaching (NOTE:  Daily reflections may be included in Task 4 or 5)
2. Teaching Video
3. Narrative Explaining Video Clip(s)—Provide a narrative explaining why the candidate chose the video clip(s) and provide a description of what the reviewer is watching and how this video provides evidence of ability to deliver content and actively engage students. Refer to the video, prior daily reflections, and other sections of the TPA to construct the narrative. The reviewer should also have some idea of how the candidate organizes and manage a classroom including a statement regarding materials used in the classroom, classroom and behavior management strategies, and use of questioning strategies.
	1. Following the delivery of each lesson in the unit, write a daily reflection on how the lesson went. The reflection should succinctly summarize perceptions of teaching the lessons. Identify strengths and weaknesses as well as what needs to be changed in the following lesson(s). NOTE:  Be sure that the daily reflections are included in Task 4 or 5.
2. Provide two or more video clips totaling a maximum of 15 minutes.
3. In the narrative, analyze how the video clip(s) documents the candidate’s ability to effectively 

a. organize the classroom
b. deliver content
c. manage classroom behavior
d. flexibility
e. questioning strategies

f. student engagement
	· Teaching video
· Daily reflections on each lesson taught as part of the unit (will be included in Task 4 or 5)
· Verification of permission to video    
· Narrative describing and analyzing the video clips.


Permission slips

Before these lessons were taught, I handed out a permission slip to each student to take home for their parent or guardian to state if they were allowed to be filmed or not. Only 7 out of the 19 students handed in a permission slip stating that they were allowed to be filmed. Since there were only a few allowed to be filmed, my cooperating teacher and I decided to split the class in two. The first group that could be filmed would receive the lesson one day while one of my mentor teachers would teach the other group, then the next day we would switch groups and teach the same lesson. The whole class was taught all three lessons but as small groups.  
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Reflection of Lesson 1

Students were able to give examples of physical appearances and character traits, however, they did not know how to tell the difference. They would mix up the two saying “mean” or “nice” were physical appearances. When students made this mistake, I would pause and ask, “if you did not know me, could you look at me and tell if I was mean or not”. Making a comparison to me helped students understand character traits cannot be seen. Some students still were not understanding the differences and I remembered that over the course of teaching these students, I noted that repetition helps these students store material. In addition to repetition, I found that relating the material students are learning to the real world would help them make connections and comprehend better. I decided to use these two techniques to help draw the line of difference between the two elements. I kept using repetition giving examples of real-life scenarios asking, “can you tell if Mrs. M was caring based on how she dresses” or asking for physical appearances and character traits of students. I made sure to use “look” and “see” when talking about physical appearances. I used “tell” and “infer” when talking about inner personality traits to emphasize that you can identify physical appearances by looking/seeing and identify inner personality traits by inferring. One thing I would change about this lesson is incorporating a sorting activity instead of having students read independently when finished. One section titled physical appearances and one side titled character traits; students would then sort little paper slips with “tall”, “brown eyes”, “loving” “compassionate”, etc., into the correct column. This would have been a good activity for the students who finished their work to review the lesson in a fun way. 
Reflection of Lesson 2

Starting class of with a review discussion of the previous lesson was valuable for the students. It refreshed their minds and further emphasized the differences between the elements before adding more material. In this lesson, students were given a partner. This worked out well, students were able to collaborate with their partners. I was not sure how it would go because I also picked the pairs characters for their papers, but they ended up working with the character they were given with no complaints. I picked students characters based on the knowledge level of each group, students at a lower level received a character that was always talked about, students at a higher level received a character they would have to use some context clues and infer more for. I ended up liking that I picked characters because it spared class time, students would have spent a n abundant amount of class time picking a character to do.  One problem I did run into with this lesson, is the amount of time it took students to complete the worksheet. Next time this lesson is administered I must plan time management better. Some groups finished in 20 minutes and some groups took all class. Some students that finished quick finished independently reading chapter 6 and I had to come up with an activity for these students until class ended. Next time, I will plan back up activities in the event that students complete the worksheet and reading. 
Reflection of Lesson 3

Starting this lesson, I asked students if someone could explain what the plot of a story is. I quickly found out that they did not know what the plot was. My mentor teacher talked about plot prior to starting this story with the students, so they either forgot or did not remember. Before starting the core of the lesson, I explained what the plot of a story is and related it to their lives. I told students to “think about if your life was turned into a story, think of every event and how you would sequence the order in which they happened, that would be the plot of your life”. The concept of this lesson was very hard for the students to grasp. Next time this lesson is taught, I would break it up into two days. One day focusing on and understanding the plot, and the next day relating the plot and the events that happened to the characters and their traits that led to the events. While walking around observing students work, it was clear that some students did understand and see the connection, some students were on the right track but not quite there, and other students needed more one on one assistance. Splitting this lesson into two would have given the extra time and instruction that some students needed to master the third learning goal. There will be further instruction after these lessons to ensure students master the third goal and understand what the plot of a story is. 

Video #1

Overall, these videos were a little hard to film. Once the camera was on, my students would not talk, or they would act up in front of the camera. Granted the students are around 13 years old, this behavior was to be expected, however it is not how they normally act making it more challenging to get the content across and keep the classroom management in check. The video illustrates delivering content on the first lesson. Delivering content was a critical part of the beginning of lesson one. Since students have prior knowledge about character traits, it was important to stress the difference between physical appearances and character traits. For this lesson, as a class we worked on the physical appearance and inner personality trait paper. Doing this paper as a class ensured that each student was engaged and recording their findings. I can be seen delivering content to the class discussing character traits. The video starts at the tail end of the class discussion when we were discussing how to infer character traits based on actions and emotions of the characters. Students then broke off to find character traits while using their books where I walk around to observe and offer students support if needed. During the students’ independent findings, one student asked if he could write “hardworking” for a character because he is always working at the shop. This inference was exactly how I wanted the students to use text evidence to conclude character traits, I paused the class to bring this student inference up to help other students who might be struggling to find ideas and to give an example of how to use text evidence to infer traits. 


This video demonstrates student engagement and questioning strategies. When students would answer questions, I would ask them why or how they came up with that trait. Before the lesson, I planned to ask students how they found traits prompting them to use their background knowledge and knowledge from the book. Asking them how they came up with these traits works on comprehension skills and criterial thinking. In addition, I asked so students would see and understand the connection between a character’s actions and their traits. During the video students can be seen filling out a worksheet, attached are the focus students work from this lesson.

Focus Student 2-EV
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Focus Student 1: CC
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Video #2
In this video demonstrates organizing the classroom, managing classroom behavior, questioning strategies, and student engagement. Video two starts off after the class review discussion, the instructions for the worksheet, and placing the students with their partners. Organization of the classroom is illustrated by placing partners next to each other facing the board. Having students face the board gives them easy access to look at the board and be reminded of the differences between elements. One group, that struggles with reading, was place over near my mentor teacher’s desk. These students were placed there to receive help and support on the worksheet. While students are collaborating, I walked between groups to assess students work and knowledge. Walking between groups allowed students to easily ask questions if they needed. While reading their worksheets, I would ask students why they wrote those traits and why the wrote the evidence they had. I planned toc ask these questions in the same manner as the previous lesson for repetition. 

Student engagement can be heard through the students’ conversations while working on their worksheet. Even when students did not have questions, I kept walking around the room to keep students on track and instill classroom management. The worksheets students worked on during this video are attached. The first image with two worksheets is from focus student 1, CC, and his partner. The second image is from focus student 2, EV, and her partner. 
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Video #3

Video three demonstrates delivering content, managing classroom behaviors, flexibility, questioning strategies, and student engagement. After the class discussion, it was clear the class was not completely understanding the concept. Instead of letting the students complete their worksheets independently with their partners, I walked the class through it. In the video, I am seen walking between groups delivering content through personal communication. Students were still allowed to collaborate with their partners. Thinking on the spot and changing the instruction for this worksheet exemplifies my flexibility to do what is best for the students and morph the lesson in a way that will benefit them. In the video, I had to manage classroom behaviors as some students would call out and answer questions that were for other students. 

Seen in the video as I am helping a student, I use questioning strategies for this student to connect her character traits to the events in the story. Student engagement is present as I walked around groups asking questions. Students would answer and ask questions of their own. The following worksheets are examples of the work they did in class. The first Image is focus student 2, EV, and her partner. The second image is focus student 1, CC, and his partner.  
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TASK 5 RUBRIC - Implementation and Reflection on Daily Instruction
	 
	Distinguished
(4 points)
	Accomplished
(3 points)
	Emerging
(2 points)
	Unsatisfactory
(1 point)

	5A

Classroom       Set-up and Organization
 
WVPTS 2B
InTASC 3
CAEP R1.1
AAQEP 1e
ISTE 2.3b
	The candidate 

· has the classroom and materials prepared in advance of lesson execution, and
· organizes the classroom to support lesson goals, instructional activities and the needs of specific students and/or small groups.
	The candidate 

· has the classroom and materials prepared in advance of lesson execution, and 
· organizes the classroom to support lesson goals, instructional activities, and the needs of the whole class.
	The candidate

· has the classroom materials readily available, and
· may not efficiently organize the classroom for optimal learning.
	The candidate

· fails to have the classroom organized or materials readily available.

	5B

Classroom and Behavior Management 
 
WVPTS 2E
InTASC 3
CAEP R1.1

AAQEP 2b, 2c

ISTE 2.6d
	The candidate 
· provides evidence of how rules, routines, proximity, and procedures are used during instruction to minimize disruptions, and
· is proactive and anticipates potential behavior issues, preventing disruptions before they occur to maximize learning for all students. 
	The candidate 
· provides evidence of how rules, routines, proximity and procedures are used during instruction to minimize disruptions, and
· utilizes behavior management strategies for problems and deals with disruptions as they occur so that teaching and learning are not interrupted.
	The candidate 
· provides evidence of how rules, routines, proximity and procedures are used during instruction to minimize disruptions, and
· utilizes behavior management strategies for problems after they occur.
	The candidate 

· fails to provide evidence of how rules, routines, and procedures are used, or 

· provides evidence that rules, routines, and procedures are used, but are inconsistently applied and reinforced during instruction, or
· often relies on punishment strategies that interfere with student learning.


	5C

Flexibility
 
WVPTS 3F
InTASC 2
CAEP R1.1

AAQEP 1b, 1c, 1f 

ISTE 2.5a-c
	The candidate 

· provides evidence of how instruction is adapted, according to student responses and questions, consistently checks for understanding, and capitalizes on teachable moments throughout the lesson.
	The candidate 

· provides evidence of how instruction is adapted according to student responses and questions, checks for understanding and may utilize teachable moments. 
	The candidate 

· provides evidence of how instruction is adapted according to student responses and questions but may not attempt to check for understanding until the end of the lesson.
	The candidate 

· fails to deliver instruction based on the lesson plan/s, or
· delivers instruction based on the lesson plan but there is no attempt to check for understanding regardless of students’ responses.

	5D

Questioning                 Strategies

WVPTS 3C
InTASC 5 
CAEP R1.3

AAQEP 2c

ISTE 2.3a

	The candidate

· uses a combination of questioning strategies that promote higher order thinking and challenge assumptions of real-world problems. 
	The candidate
· uses a combination of questioning strategies that elicit lower-level and higher-order thinking responses. 
	The candidate
· uses questioning strategies that are lower-level and may elicit narrow responses.
	The candidate

· fails to use questioning strategies or rarely uses questioning strategies during instruction. 

	5E

Student Engagement

WVPTS 2C
InTASC 5
 CAEP R1.1, 1.3
AAQEP 2a, 2b

ISTE 2.2b
	The candidate 

· provides evidence of how activities and assignments are relevant, developmentally appropriate, and challenging that encourage collaboration among all learners to understand, question, and analyze ideas in order to facilitate mastery of the content leading to independent learning.
	The candidate 

· provides evidence of how activities and assignments are p relevant, developmentally appropriate, and challenging and encourage engagement of all learners to link prior knowledge to new knowledge leading to mastery of the content.
	The candidate 

· provides evidence of how activities and assignments are relevant, developmentally appropriate, and engage students towards mastery of the content. 
	The candidate 

· fails to provide evidence of how activities and assignments are relevant, developmentally appropriate, and engage students, or
· provides evidence of activities and assignments but students are not intellectually engaged.


TASK 6:  IMPACT ON STUDENT LEARNING
The ultimate success of instruction is determined by whether or not instruction led to student success in meeting the identified goals and the extent to which meeting these will prepare students to use their new learning in the future.  In this task, graphically represent assessment data from the unit and analyze students’ progress and achievement of the goals. Fill out the Impact on Student Learning Template and will use this template to guide the narrative describing the data analysis on impact to student learning.   
	TASK 6
	WHAT TO DO
	REQUIRED ARTIFACTS

	REPORT THE RESULTS THE PRE- AND POST-ASSESSMENTS USING GRAPHS AND A NARRATIVE TO IDENTIFY THE PERFORMANCE OF THE WHOLE CLASS AND TWO FOCUS STUDENTS.
1. WHOLE CLASS – Graph and analyze performance for each student and whole class on pre- and post- assessments on each learning goal. Use the Impact on Student Learning Template to show every student and the candidate’s performance on pre- and post-assessments on each learning goal.

2. TWO FOCUS STUDENTS – Analyze the performance of the two students selected in Task 4 (refer to the Impact on Student Learning Template). Analyze the degree of success or failure for each student.
	WHOLE CLASS AND TWO FOCUS STUDENTS
Rubric addresses the whole class, individual, and focus students.
1. Create a bar graph for each learning goal that shows:

a. Individual student performance on pre- and post-assessments, and

b. Whole class performance on pre- and post-assessments.

2. Complete the Impact on Student Learning Template. In the Comments column, note any unusual circumstances that might have affected student performance (e.g., fire drill during post-assessment, death in family causing multiple absences, excessive absence due to an illness).  Indicate which students are the focus students.
3. In the narrative:

a. Analyze the performance of the whole class on the pre-assessment on each learning goal.

b. Analyze the performance of the whole class on the post-assessment on each learning goal.

c. Report how many students met or did not meet the learning goals and analyze the progress (changes in performance) of the whole class from the pre-assessment to the post-assessment?

d. Describe and analyze the circumstances/conditions that could be controlled, that contributed to the successful or unsuccessful achievement of the whole class.
e. Discuss the next steps that will provide targeted support to individuals and groups of learners who did not meet mastery.
f. Describe differentiation specific to each focus student on the pre- and post-assessments.
g. Analyze and reflect on focus students’ performance from pre- to post-assessment.
h. Describe and analyze the circumstances/conditions that contributed to the successful or unsuccessful achievement of the focus students.
	· Graphs for pre- and post-assessment (individual and whole class)
· Impact on Student Learning Template
  
· Narrative 



TASK 6:  Impact on Student Learning Template (example below)
	Students
	Pre-
Assessment
	Post-Assessment
	Gain
+ or -
	GOALS MET?
(Learning goals from Task 2, 3A)
	Comments
(See #2)


	
	
	
	
	#1
	#2
	#3
	

	
	
	
	
	Y
	N
	Y
	N
	Y
	N
	

	1.  Focus Student 1-CC
	7/15
	15/15
	+8
	X
	
	X
	
	X
	
	

	2.  Focus Student 2-EV
	4/15
	14/15
	+10
	X
	
	X
	
	X
	
	

	3.  Student 3
	8/15
	14/15
	+6
	X
	
	X
	
	X
	
	

	4. Student 4
	4/15
	11/15
	+6
	X
	
	X
	
	
	X
	

	5. Student 5
	8/15
	11/15
	+3
	X
	
	X
	
	
	X
	

	6. Student 6
	10/15
	15/15
	+5
	X
	
	X
	
	X
	
	

	7. Student 7
	8/15
	11/15
	+3
	X
	
	X
	
	
	X
	

	8. Student 8
	9/15
	13/15
	+4
	X
	
	X
	
	X
	
	

	9. Student 9
	9/15
	12/15
	+3
	X
	
	X
	
	X
	
	

	10. Student 10
	4/15
	12/15
	+8
	X
	
	X
	
	
	X
	

	11. Student 11
	7/15
	14/15
	+7
	X
	
	X
	
	X
	
	

	12. Student 12
	3/15
	8/15
	+5
	
	X
	
	X
	
	X
	

	13. Student 13
	10/15
	15/15
	+5
	X
	
	X
	
	X
	
	

	14. Student 14
	6/15
	13/15
	+7
	X
	
	X
	
	
	X
	

	15. Student 15
	7/15
	15/15
	+8
	X
	
	X
	
	X
	
	

	16. Student 16 
	7/15
	13/5
	+6
	X
	
	X
	
	X
	
	

	17. Student 17
	7/15
	14/15
	+7
	X
	
	X
	
	X
	
	

	18. Student 18
	4/15
	13/15
	+9
	X
	
	X
	
	X
	
	

	!9. Student 19
	8/15
	12/15
	+4
	X
	
	X
	
	
	X
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On the pretest, the results were very sporadic and there was no pattern. The class averaged a 2.3 out of 5 correct with only two students already having mastered this goal. I believe this goal scored this because while students had prior knowledge of character traits, they did not know the difference between a physical trait and an inner personality trait. Students mixed these two elements up on the pretest thinking physical traits were character traits. Learning goal two averaged the highest out of the three goals. Learning goal two contained the most prior knowledge out of the other goals, identifying character traits. The students came into 6th grade having some knowledge about character traits making it easier for them to identify. Five students scored a 4 on learning goal three, showing that they have mastered identifying character traits before this unit. Learning goal three scored the lowest, averaging 1.5 correct out of 5 for these questions. From discussion with my cooperating teacher, students did not have prior knowledge relating character traits to the plot. Students only knew how to identify traits. 
Overall, each student improved scores from the pretest to the post-test in each learning goal. The posttest exposed patterns in the results showing where more instruction is needed. Learning goal one averaged 4.6 questions correct out of 5 questions. All scores improved in this area, each student showed improvement in this goal, only one student did not achieve mastery. Students showed improvement in learning goal 2, averaging 4.5 questions correct out of 5, all but one student achieved mastery in this learning goal. The third learning goal showed improvement in every student's scores however, more students did not achieve mastery in this goal. Learning goal three averaged 3.7 questions correct out of 5.  

For learning goals one and two 18 students met mastery. Only one student did not meet the goal for mastery in learning goals one and two. This student tends to need more instruction to grasp and understand concepts. However, even this student showed improvement from their pretest scores in all learning goals. While the average for learning goal was not at mastery level, every student showed improvement. 12 students met mastery for learning goal three, 7 students did not meet mastery.
The class was split into two groups (students who had permission to be filmed and students who did not have permission to be filmed), each group received the same lesson in the same room. This worked well because I was able to spend more time with the students one on one. Administering these lessons in small groups set the class up for overall success. Controlling which kids were partners contributed to the success because students were matched with students who are at the same reading level. The students who need extra support were paired together for my mentor teacher or I to give them the extra support they need.  
Based on the posttest scores, the next step of instruction for the individuals who did not achieve mastery is to dissect the plot more in depth. I found that many of the students could not identify what the plot was, nor did they know what the plot of the story meant. Seeing that the students score reflected mastery in learning goal one and two (apart from one student) illustrates the students understand character traits, decipher between physical appearances, and identify character traits. The problem lies within the third learning goal, to support the students who have not mastered this learning goal, as a class we will touch more on the plot. Having a better understanding of the plot of stories will help bridge the gap and allow students to see how character traits affect the plot. Having mastered learning goals one and two will set students up to make connections between the plot and character traits once the students have a better understanding of what the plot is. 
 For EV, she will be pulled out of the class to have the tests read to her. CC will take the test himself during study hall, having a whole class period to take the test allowing him as much time as he needs. For the pretest, CC will be reminded that this test is not for a grade and is to see what knowledge he already has. Giving CC time and reassurance will ease his anxiety. 
Both students scored below mastery on the pretest. CC did score higher than EV showing that he had more previous knowledge, these scores were taken into consideration when placing students with partners. Both students' scores improved on the posttest and achieved mastery in each goal. The success of these students came from the incorporation of their learning styles. Placing CC with a student with the same reading level and similar pretest scores. Using small groups for this instruction was beneficial to EV. My mentor teacher was able to sit down with her and her partner to assist them in reading and writing giving then one on one support. 
Focus Student 1- CC
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8. How can you identify a character’s traits in a story?
a. Only by what other characters say about them
'b. Only by looking at their physical appearance
" c. Only by their actions in the story
(@ Through their words, actions, thoughts, and what others say about them

9. What statement shows the character trait “rude”
Luke always cuts in line and never says “excuse me" “please” or ‘thank you™
Margaret always says “please” and “thank you™
Lucy is always sharing her snacks with her friends
d. Julia is always in a bad mood in the momings, she is always frowning

Match the following character traits to the statements

A Lonely 8. Loving C.Ecstatic
10. @ Skyler's mom always tucks me in at night and kisses me on the
forehead /

1., E Mary wishes her friends could hangout because she misses them

12 f‘ / The boy jumped up and down, cheering, he got an A on his test!

13. Why is it important to understand a character's traits when reading a story?

To predict what might happen next
‘/ . To know what the character looks like
c. To count the pages in the book
d. To know when the story will end

14. How do character traits help readers connect with the story?
a. They don't help readers at all
\/ b. They make the story longer
c. They help readers understand the setting only
@ >They help readers relate to the characters

Name:

v/

15. How do charactor traits add to the conflict in a story?
a. They don' affect the story at all
b. They only affect the setting
(& They can create problems between characters
d. They only matter at the end
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1. Which of the following i i 4
J brimom > ese following is a character trait rather than a physical appearance?

C.Curly hair
D. Tall height

h\Wlut is the main difference between a character trait and a physical appearance?
5 es can be seen in photos, but character traits cannot

. Character traits describe how someone dresses, b i pearan th
g s, but physical ap, ces tell us why they

C. Physical appearances are more important than character traits
D. Character traits can only be positive

'3, Which list contains ONLY character traits?
A. Blue eyes, freckles, short hair

B. Honest, brave, compassionate

Pretty, handsome, beautiful™

/ 6. Which statement shows the character trait "brave"?

A. Sarah studied hard for her testevery night
Tom rescued his cat from a tall tree despite fearing heig}@
C. Maria always arrives at schootomrtime

D. John forgot to do his homework

Match the following character traits to the statement

A. Curious B. Creative  C. Compassionate
"7.4£) _Sarah had many ideas when she saw the blank wall in her new house.

\/ 8./ Frank thought he should take a blanket to the stray dogs sleeping outside because it was
cold in the evening

L 0 Nick could not wait to see what was inside the surprise box. So, he tore open the
wrapper without waiting for his mom.

10 How do a character's personality traits typically affect the story's plot?
A. They have no effect on the story
B. They influence the character's decisions and actions
C. They only affect other characters
. They only matter at the end of the stos

hat can readers learn about a character through their actions in the story?
A. Only their physical appearance

B Nothing important
C. Their personality and values
D. Only their age

12 What happens when a character's traits change throughout a story?
A. The story becomes shorter
B. Nothing changes in the plot

C. The plot usually develops and changes

D. The setting must change

True or False-
Vb

1{ ¥ Readers can infer character traits from their actions
}4. 5 Characters with opposite character traits will create conflict in the story

\
158 \ Readers do not need character traits to understand the characters
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Character Traits

1. Which of the following is a physical appearance
a. Compassionate
b. Arrogant

d. Kindness

2. What is the difference between character traits and a physical appearance
/" a. Physical appearances tell readers why characters act certain ways
(b._Physical appearances can be seen, Character traits can be inferred
. Character traits are not important
d. Physical traits affect the plot

3.Which list contains all POSITIVE character traits
" a. Blue eyes, freckles, short hair
b.Mean, rude, ignorant

a—Compassionate, snarky, arrogant

True or False

4'./ U Physical appearances can be inferred from the characters actions

.

5 Readers can leam about a character’s personality and values through character
its.

6 ) Character traits are not lasting qualities and do not help the story

7. Write whether the following is a physical appearance or a character trait

‘/ Pt tal_okes ol Mrs. Smith has black hair

1
[1VaiA6 (6 s, smith is always kind

Name: Date:

8. How can you identify a character's traits in a story?
a. Only by what other characters say about them
b. Only by looking at their physical appearance
c._Only by their actions in the story

(d. Through their words, actions, thoughts, and what others say about them—,

=g e
9. What statement shows the character trait “rude”

— Tt i T " ar '
—a._Luke line-and never says "excuse me" ‘please” or ‘thank you

b. Margaret always says “please” and “thank you™
c. Lucy is always sharing her snacks with her friends
d. Julia is always in a bad mood in the mornings, she is always frowning

Match the following character traits to the statements.

A.Lonely B. Loving C. Ecstatic
\

10._O Skyler's mom always tucks me in at night and kisses me on the

forehead

1, Mary wishes her friends could hangout because she misses them

12. [; The boy jumped up and down, cheering, he got an A on his test!

it important to understand a character's traits when reading a story?!

a. To predict what might happen ne;
b, To know what the characler 1ooks Tike
c. To count the pages in the book

d. To know when the story will end

14. How do character traits help readers connect with the story?
“ a. They don't help readers at all
\/ b. They make the story longer
y help readers understand the setting only

Wlp readers relate to-the characters—
R e

Name:

15.How do character traits add to the conflict in a story?.

a

b.
c.
d

Date

They don't affect the story at all

They only affect the Setting

They can create problems between characters
They only matter at the end

5
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TASK 6 RUBRIC: Impact on Student Learning
	
	Distinguished
(4 points)
	Accomplished
(3 points)
	Emerging
(2 points)
	Unsatisfactory
(1 point)

	6A

Clarity and Representation of Evidence
WVPTS 1E
InTASC 6
CAEP R1.3

AAQEP 1d

ISTE 2.7a-c
	The candidate 

· provides clear, graphic representation of evidence for each learning goal to determine the level of mastery of each student and the whole class, and
· provides complete and accurate data, and  
· includes charts and graphs that are clear, concise, and presented in a way that does not interfere with the reader’s ability to understand.

	The candidate 

· provides clear, graphic representation of evidence for each learning goal to determine the level of mastery of each student and the whole class, and 

· provides complete and accurate data or, if incomplete, addresses why it is incomplete, and
· includes charts and graphs that are clear, concise, and presented in a way that does not interfere with the reader’s ability to understand.

	The candidate 
· provides graphic representation of evidence for each learning goal to determine the level of mastery of each student and the whole class, and
· includes complete and accurate data reflected in charts and graphs that are easily understood.
	The candidate 

· fails to provide graphs that are representative of the whole class, or
·  provides graphs that are not representative of the whole class and are not easily understood, or
· provides incomplete or inaccurate data.

	6B

Interpretation
of Data
WVPTS 3E
InTASC 6
CAEP R1.3

AAQEP 1d

ISTE 2.7a-c
	The candidate 
· analyzes formative and summative data to evaluate learning for each student, and
· interprets and documents comprehensive next steps, and
· derives meaningful and appropriate conclusions regarding student gains from the data.

	The candidate 
· analyzes formative and summative data to evaluate learning related to the whole class and/or groups of learners, and
· identifies next steps based on the data, and
· interprets meaningful and appropriate conclusions. 

	The candidate 
· analyzes evidence of student learning, and
· provides technically accurate interpretations, but conclusions are missing or not fully supported by data.
	The candidate 

· fails to analyze evidence of student learning, or
· analyzes evidence of student learning for students from whom data was collected, or
· is unable to evaluate learning progress for all students or interpretation is inaccurate, and conclusions are missing.


	6C

Evidence of Impact
WVPTS 3E
InTASC 6
CAEP R1.3
AAQEP 1d

ISTE 2.7a-c
	The candidate 
· provides evidence, including data, of impact on patterns of learning for the whole class and each individual learner (including the two focus students) for each learning goal, and  
· factors contributing to these patterns are well-described and conclusions are supported with clear evidence.
	The candidate
· provides evidence, including data, of the impact on learning for the whole class and each individual learner (including the two focus students), and 
· uses appropriate examples to highlight patterns of learning for the class as a whole relative to each learning goal. 
	The candidate 
· provides evidence of the impact on learning for the two focus students and the whole class, and 
· highlights patterns of learning for the class as a whole relative to each learning goal.
	The candidate 

· fails to provide evidence of impact on student learning, or
· attempts to provide evidence of impact on student learning but does not provide appropriate evidence of student growth and learning.


TASK 7:  REFLECTION AND SELF-EVALUATION
This task requires that the candidate provides a clear description and analysis of student teaching experience. Throughout the teaching experience, effective teachers analyze their teaching practices to improve future instruction. Effective teachers must demonstrate a deep understanding of content, effective methodologies, quality assessment strategies, critical thinking skills, and professional dispositions. Reflection and honest self-evaluation are critical for effective teachers. Include a reflection narrative in this task. 
	TASK 7
	WHAT TO DO
	REQUIRED ARTIFACTS

	FOR EACH OF THE FOLLOWING CATEGORIES, IDENTIFY, ANALYZE, AND REFLECT UPON THE TEACHING EXPERIENCE. USE THESE CATEGORIES TO ORGANIZE THE REFLECTIONS:
1. Insights on Teaching and Learning--Identify and analyze the most and least successful experiences while teaching this unit.

2. Professional Collaborative Practice--Reflect on the collaboration that occurred in the student teaching experience. 

3. Implications for Future Teaching-- Identify the personal and professional knowledge (what you know), skills (what you do), and dispositions (what you value and feel) believed to be critical for effective teaching. 

4. Professional Growth--Reflect on performance and identify future professional goals that could improve teaching and guide professional growth in the next several years. 


	1. Use the prompts to reflect on the implementation of the unit.
a. Identify and explain the most successful part of teaching this unit in the student teaching experience. This should be an in-depth reflection on specific experiences. Examples include successful experiences with planning, assessment, a teaching method, and/or engagement of students. 
b. Identify and explain the least successful part of teaching this unit in the student teaching experience. This should be an in-depth reflection on a specific experience. Examples include unsuccessful experiences with engaging students, assessment, teaching, or classroom management. 
2. Using the prompts, reflect on the collaborative practice in which the candidate engaged during the student teaching experience. 
a. Personalize the reflection by describing the collaboration between the candidate and other clinical educators that occurred throughout student teaching thus far in the experience. 
b. Explain how the candidate used the ideas and feedback from others, and how others used those insights to improve teaching and learning. Give examples (e.g., collaborative sessions where discussion focused on feedback regarding planning, teaching, and/or assessment data).  
3. Using the prompts, write an in-depth reflection on the personal and professional knowledge, skills, and dispositions as a beginning teacher.
a. Reflect on what these experiences reveal with respect to the need to improve professional knowledge, skills, and/or dispositions. Examples include consideration of the depth of content knowledge to effectively disseminate information to a diverse set of students, consideration of skills to engage learners, management of classroom behaviors, and/or consideration of dispositions that align or do not align to personal bias.
4. Using the prompts, reflect on professional growth. 
a. Identify and justify the professional development goals that emerged from insights on teaching and learning. This narrative may include the justification of the goals as needed to improve student achievement deficits or teacher deficits in knowledge, skills or dispositions identified in teaching the unit. 
b. Identify and describe professional development opportunities attended during student teaching experience or potential opportunities, which may improve teaching and learning or facilitate professional growth. 


	· Narrative



Reflection 
One of the most successful parts of this unit was the post assessment. Although not every student achieved mastery, I was amazed to see that every student had improved their score from the pre-assessment. Discussing pedagogy with my cooperating teacher was a major part in the success of this unit. We were able to work together to discuss what approach I should take when teaching this unit and how to ensure each student’s learning style was incorporated into the lessons. With all lessons throughout this placement, on Fridays my mentor teacher and I would plan out the next weeks lesson plans. During this time, we would discuss the content and what the most effective ways to approach teaching the material. At the end of each day, we would discuss which parts of the lessons work well and what we should change or lookout for next time. I would write down feedback and pointers to improve my ideas for the future lessons. Organization and time management are two aspects I pride myself in. Because I am very high strung when it comes to organization and time management, this unit went smoothly. 

 One technique that we did not plan for was the use of repetition and relating material to the outside world. In all lessons I teach, I like to relate the content to outside of school elements, so students can connect and relate the material to their lives. During lesson one of this unit, I remembered the past lessons when I used repetition and it helped students retain the information. This was a great technique to use during the physical appearances and character traits lesson for the students to remember which is which. 
The least successful part of this unit was filming lessons. With only 7 students’ permission to be filmed, my mentor teacher and I decided it would be best to change the lessons to be split into two days, one day with the film group the next with the nonfilmed group. Like stated students would not talk when they knew the camera was on or they would act silly in front of it. Because of this I spent time redirecting the students to focus and encouraging them to talk. Originally, I planned to have the beginning of class discussions take the first 10 minutes of class. Because students were not engaged and not focusing, these discussions took a little longer. 

This experience taught me to be flexible and think on my toes. If students are not understanding a concept, I must alter my plans to fit their needs and find ways to teach the material in ways that appeal to their learning styles. With this, the importance of knowing each individual student, knowing their personalities, interests, and learning styles to create a connect between them and their learning experience. Knowing each individual student helped me shape each lesson and alter it if needed. 

One major professional development goal I had for myself coming into this placement was to improve student engagement. While I did achieve this with some students, I still would like to improve more student’s engagement. Moving forward, I will use the skills and techniques I learned from this experience, collaboration with teachers, and attending PL days to achieve more students engaging in lessons. PL days were helpful to me because I learned many ways to teach reading to struggling learners. Coming out with more knowledge, I would also like set a goal to incorporate more technology into my instruction.  

I plan to make my classroom a fun learning space with student engagement by using my experiences with this placement. I believe students learn the most when they are understanding enjoying the material. I will incorporate many strategies and techniques to appeal to every learner in my class ensuring that every student leaves every day with more knowledge than before.
TASK 7 RUBRIC:  Reflection and Self-Evaluation
	
	Distinguished
(4 points)
	Accomplished
(3 points)
	Emerging
(2 points)
	Unsatisfactory
(1 point)

	7A

Insights on Teaching and Learning
WVPTS 4D
InTASC 10 
CAEP R1.4
AAQEP 2e

ISTE 2.7a


	The candidate 
· identifies strengths and weaknesses from the candidate’s practice and reflects holistically on the entire student teaching experience, and 
· makes connections to the narrative from prior tasks to explain the selection of the specific strengths and weaknesses identified, and
· directly relates these insights to educational literature and opportunities for professional development.

	The candidate
· identifies strengths and weaknesses from the candidate’s practice and reflects holistically on the entire student teaching experience, and 
· makes connections to the narrative from prior tasks to explain the selection of the specific strengths and weaknesses identified.

	The candidate 
· identifies strengths and weaknesses from the candidate’s practice while teaching the lessons and unit. 

	The candidate 
· fails to identify strengths and weaknesses from the candidate’s practice.


	7B

Professional Collaborative Practice
WVPTS 4B
 InTASC 10 
CAEP R1.4

AAQEP 2f

ISTE 2.4a

	The candidate 
· documents collaboration with multiple clinical educators on teaching and learning, and 
· consistently contributes to group learning, utilizes the knowledge and skills gained and provides evidence of other clinical educators implementing the candidate’s suggestions or ideas.


	The candidate 
· documents collaboration with multiple clinical educators on teaching and learning, and 
· consistently contributes to group learning, and                        utilizes the knowledge and skills gained.

	The candidate 
· documents collaboration with one clinical educator on teaching and learning.

	The candidate 
· fails to document collaboration with a clinical educator on teaching and learning.


	7C

Implications for Future Teaching
WVPTS 4C
InTASC 9 
CAEP R1.4
AAQEP 1f
ISTE 2.2c 2.7c
	The candidate 
· analyzes feedback related to the candidate’s professional knowledge, skills, and/or dispositions to implement specific changes to improve classroom practice and to improve the practice of teaching for self and others.
	The candidate 
· analyzes feedback related to the candidate’s professional knowledge, skills, and/or dispositions to implement specific changes to improve classroom practice. 
	The candidate 
· analyzes feedback related to the candidate’s professional knowledge, skills, and/or dispositions to indicate a general change and need for improvement of classroom practice.
	The candidate 

· fails to identify feedback based on candidate’s knowledge, skills, and dispositions, or 
· identifies feedback but is unable to make connections with the candidate’s knowledge, skills, and dispositions to improve classroom practice.

	7D

Professional Growth
WVPTS 4A
InTASC 9 
CAEP R1.4
AAQEP 2e

ISTE 2.2c
	The candidate 
· engages in critical self-examination of professional practice to design and justify a multi-year, continuous professional growth plan. 
	The candidate 
· identifies and justifies multiple professional development goals based on lessons learned from this student teaching experience that will improve teaching and learning.
	The candidate 
· identifies and justifies a professional development goal based on lessons learned from this student teaching experience.
	The candidate 

· fails to have plans, or
· identifies generic professional development plans based on convenience and availability that may or may not impact professional growth.




